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RECOMMENDA TIONS

‘STRUCTURE
We recommend very strongly that the decision of the President of
Illinois State University to abolish the Center for Ethnic Studies

be immediately reversed,

PROGRAM
The Ethnic Studies Minor in general and its Afro-American Studies
component should be reviewed and revised along the lines of the Curric-

ulum Standards Report of the National Council for Black Studies,

STUDENTS

Given the decline in Black student enrollment and the declining
percentage of degrees conferred to Black students, we strongly commend
Illinois State University'g administration for creating a spécial task
force to assess its retention of minority students, We recommend ;hat
its report be widely discussed; thac far reaching policy changes be made,
and that the report be shared with the Illinois Council for Blaék Studies

and other interested bodies,

AFFIRMATIVE ACTION
There is a need for a special task force, explicit administrative
support and strong measures to increase a declining number of Black

faculty, staff, graduate ‘and undergraduate students,



PREFACE

This report details an investigation of the development and status of
Black/Ethnic Studies at Illinois State University. It was drafted cooper-
atively by three members of the Executive Council of the Illinois Council
for Black Studies. It was immediately precipitated by our concern over
a decision by the President of Illinois State University to terminate the
administrative cost center of the Center for Ethniec Studies thereby
effectively eliminating a viable program whicﬁ had struggled 1nto.existence
without substantial ﬁniversity support. This decision precipitated student
protests and was covered in the Chicago Tribune and in other media in the
state..

I.C.B.S. has for two years been concerned with these kinds of decisions
which weaken opportunities to study the Black experience in Illinois
institutions of higher education. We have conducted similar investigations .
and inquiries and discussion regarding similar situations at Western Illinois
University, Eastern Illinois University, and Olive Harvey College. Our
discussions with staff. members of the Illipois Board of Higher Education
(IBHE) were covered in a front page article in The Chronicle for Higher
Education (April 1, 1981).

Thus, our interest in Illinois State University has both deep roots

and a particular impetus since this is the first instance where a univer-

sity has responded to the budgetary crisis by abolishing a Black/Ethnic

Studies program in Illinois., If allowed to g0 unreported and unchallenged,

it could set an unacceptable precedenc throughout Illinois and the United.

States.



The infofmation in this report was compiled by a team of three members
of‘the I1linois Council for Black Studies (I.C.B.S.): Dr. Gerald McWorter,
Director of Afro-American Studies andVRésearch Program, University of
Illinoig-Urbana and Chair, I.C.B.S.; Prof, Johnnetta Jones, Chair, Afro-
American Studies Program, Eastern Illinois University and Chair-elect,
I.C.B.S.; Dr. Ronald Bailey, Assistant Professor, Afro-American Studies/
Political Science Departments, Nbrthweétern University and Executive
Director, I.C.B.S. |

Dr. Bailey had visited the campus of I.S.U. and interviewed eight
members of the faculty, administration and student body in December. Those
interviews were part of a statewide survey of Black Studies funded by ghe
Illinois Board of Higher Education. The survey is being conducted by the
Chicago Center for Afro-American Studies and Research in cooperation with
the Illinois Council for Black Studies. The interviews were taped and
archiﬁal materials bearing on Ethnic Studies were also reviewed. This
material was extensively used in this report and will be used in the final
report to the Illinois Board of Higher Education (IBHE) in September 1982.

Dr. McWorter, Prof. Jones and Dr. Bailey were invited to I.5.U. by
the Center for Ethnic Studies to participate in a daylong seminar on
April 20 1982 entitled "Strategies for Saving Ethnic Studies in a Time of
Budget Cuts° Illinois State University as a Case Study." This invitation
was extended in part as a result of discussions and interest developed
during the I.B.H.E. related visit. In addition to speaking at saveral
sessions, discussions were held with various uiembers of the adminis trators,

’ faculty, and student body. (Brochure from program in .appendix)

This report contains several sections organizéd around what_we consider



to be four essential aspects in considering Black/Ethnic Studies: 1 program,
2) structure, 3) studeﬁts, an? 4) affirmative action.

The first section: prasents a broad perspective of the concerns in the
national context. Second, we explore these issues in the context of the
State of Illinois. These sections are important because they reveal that
developments at I.5.U. are not isolated and in a vacuum, They can only
be understood properly in\a national context and in relatiomship to cher
statewide developments. Most informative are the enrollment trends in tha
state showing a continuing underrepresentation of Blacks and comments by
the deputy director of I.B.H.E. regarding formal guidelines to assess Black
Studies in a period of budget cuts.

A third sectioﬁ is a brief case study of Afro-American Studies at
Eastern Illinois University. In arigin, structure; and program, it is
somewhat sumilar'to the program at I.5.U. The program at Eastern Illinois
University recently underwent an extensive internal anid external raeview
Iand an I.B.H.E.'evaluation, and was restored to full operating status. It
contains some instructive lessons for I.S.U., especially in regard to the
need for an independent administrative structure.

The final section is a brief account of Ethnic Studies at Illinois
State. We are particularly concerned about an overall deterioration of
the status of Black people on the campus--at the faoulty, staff, student
and program level. In addition, I.S.U. appears not to have lived up to
commitments made to the area of Ethnic Studies in the 1970s. An appendix
contains information on Ethnic Studies at I.S.U. and related informaton.

On the.basis of this investigation, we have reached conclusions and
recommendations, the essence of which is a call for the continuation and

strengthening the Ethnic Studies Center.



This report will be broadly circulated. We trust that it will be
reviewed carefully by the Illinois State University administration, and
that they will give serious attemtion -to finding other ways of saving
a rafher small amount of money, but an amount which has facilitated the
crea;ion of a positive and needed program. But, we also hope that this
repoft will alert Black people, Black Studies supporters, and higher
education officials to a negative trend that is growing, but a trend that
can and must be reversed.

In enrollment, in employment and with regard to opportunitias to
study the Black expefience--all recent .concerns--Black people in Illinois
higher education are experiencing the same phenomenh_that Blacks have
historically suffered in the broader society--last hired, first fired!

It is toward correcting this injustice that this report is contributed.
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* . INTRODUCTION:"
FOUR CRITICAL ISSUES IN NATIONAL PERSPECTIVE

PROGRAM

The core of any college or university is the felationship between
students and teachers. .It is this relationship that is central to the
purpose for which knowledge is discovered and codified: its transmission,
utilization, and refinement, Thus, the many functions of the university
should be organized to bolster this relationship between student and
teacher, The curriculum and general non-classroom teaching/learning
experiences, therefore, are central to fulfilling the mission of Black
Studies/Ethnic Studies. Every Black /Bthnic .Stud'ies program is inrporﬁant,
in large measure, because of its key functiom of providing and coordin-
ating classroom and non-classroom educational experience, Stimulatiné
broader intellectual discussion, cultural exchange a:d policy aevaluation
focussed. on the d'iffe:entlyaand -historically neglected experiences of
Black people is the reason for the creation of Black/Ethnic Studies pro- .
grams and the reason for their continuation.

The Nationa’ Council for Black Studies has taken an important step
in consolidaﬁing this young aﬁd still emerging field by developing a
proposal for curriaulum standards (See Appendix), This report has gained
national recognition and is in wide use as a basis for stagdardizing
widely divergent curricula offerings into a more intellectually rigorous

framework rooted in the developing consensus among professionals in the

fieldo



There should be no need to discuss in detail that the creation of
Black Studies/Ethnic Studies was a response broad social demands that
the progréms and curriculum of higher:educacion be made more democratic,
Not only were Blacks and minorities exciuded themselves but their exper-
iences were usually distorted, if not ignored altogéther. Thus, affir-
mative action in curficulum programming was and is an essential dimension
of Black Studies/Ethnic Studies.

Moreover, higher education responded in earlier years to such demands
ag developing agriculture, after Sputnik to the needs of the space race,
and most receatly to the imperatives of computerization and high tech-
nology. Similarly, Black Studies/Ethnic Studies was a long-overdue yet
stubbornly resisted response to social problems which emerged quite sharply
duriﬂg the period of its inception. Contributing to the discussion of
solutions to these probiems was anticipated of Black Studies in the long-

étanding tradition of higher education.

STRUCTURE

The best laid and most well intentioned goals and projections in
higher education have not materialized because of the failure to develop
a structured capacity to realize and sustain them. Such has been the
general situation facing Black Studies/Ethnic Studies in the United Sﬁates.
Emerging in a context of societal upheaval, Black Studies' initial stage

of innovation reflected on campus the turmoil in the wider societies=-

student demands, confromtations, building takeovers, etc, Its second
stage of experimentation was nationally uncoordinated, working out the

thrust of the new enterprise within the limitations of each local situ-



ation., The third stage is the crisis of comsolidation. It is only recently
during this stage, with an increase iq the number of professionals in the

" field, with the development of a proféséional literature and a national
organization, and with over ten‘years df rich experimentation to critically
evaluate, that a more rigorous approach to the problem of structuring

Black Studies/Ethnic Studies‘is’being developed for long=-term survival in

higher education, We suggest that there are three main aspects of structure:

(a) Functional Structure., Black Studies/Ethnic Studies must be firmly
lodged within the ac#demic unit of the university,  In fhis way it can
play a role in carrying out the main thrust of its mission--that of teaching
and research and its spinoffs in such areas as community service., In
this way also it can develop a symbiotic relationship with the major
academic components of :the university, such as the divisions of social
sciences, arts and humanities, liberal arts, and the like.

This academic mainstreaming of Black Studies/Ethnic Studies is
essential as these programs struggle.for an equitable share of decreasing
higher education resources-;dollars, studeﬁt enrollments, research funding,
legitimacy and recognition that its mission and efforts are a valued part
of the academic enterprise.

| (b) Operating Structure. Black Studies/Ethnic Studies asjan academic
unit must have administrative autonomy and integrity.. This is_a trying
period facing higher education brought on by the broader fiscai crisis, In
such leaner.times, a reality that has always been present has ﬁiefced
through academic niceties and is much more openly discussed- ower; power
to decide how limited and usually shrinking resources will be used to

further the aims of the university. Such decisions, unfortunately, are



not always made én the basis of the lofty ideals of liberal education and
o;her such essential consideratioms,

The reality of racism which gaveiﬁirth to Black Studies and Ethnic
Studies and prompted sharp increases iﬁ minority student enrollment in
the late 1960s and early 1970s is today escalating its open appearance
in society and in the academy, Therefore, to expect Black Studies/Ethnic
Studies to exist based solely on the good will and fairmindedness of
university administrators and faculty is suicidal.,

Black Studies/Ethnic Studies, recognizing their contribution to the
broader mission of éhe university and to strengthening bagig values in
the society, should exist as an autonomous,’sufficiently funded entity
with a direct relationship to the university's écademic administration,

Not to do so is to continue Black Studies/Ethnic Studies--and by
'extension the people these programs/courses focus on--in a rela-
tionship of racist domination, a "come begging with h;t: in hand" situ-
ation which only perpetuates existing stereotypes and realities. No
other academic program about which the university is serious and to which
it is committed is asked to undergo such arrangements. Why should such
'a vital area as Black Studies/Ethnic Studies be so treated?

(c) Physical Structure, Similar to its functional and operating
structure,-Black Studies/Ethnic Studies needs autonomous physical space
to facilitate its cross-cultural educational mission., In addition to
adequate offices and a seminar room, space for the exhibition of books,
art, and other materials of interest greatly enhances depicting the reality
of the Blaék/Ethnic experience and the multi-national character of the

United States.
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STUDENTS

1f education and teaching are the prime functions of a university,
then clearly students are its prime constituency. United States higher
education has seen some dramatic shifts in student enrollment, Between
1966 and 1970, total college enrollment increased from 3.6 miliion to
7.4 million, an increase of 108 percent,

In 1§60, Black college students numbered 227,000 or 654,000 or 8.8%.
This increase of Black students was 1882; Purther, between 1970 and
1975, Black students increased 80.7% as compared to 30.8% for whites,
and between 1975-77, the increase was 18.9% for Blacks as compared to
6.6% for whites. '

But increasing the enrollmenc.of Black Students has proven to
be only half of the picture. Figures gn degrees conferred by race, though
not generally available, indicate that far more Black:students enter
United States colleges and umiversities than graduate. Qualityiof
secondary school preparation, cuts in financial aid, changing admission
standards, testing and other evaluation procedures, quality of academic
support services, and providing an enviromment conducive to achievement
and learning have become increasingly critical issues in the face of
such statistics.

While these issues are not identical to the main academic mission,
narrowly defined, of Black Studies/Ethnic Studies, neither are they merely
incidental. Often Black Studies is expected to play this role as well.
In general, Black Studies/Ethnic Studies have not been sufficiently
structured, staffed nor funded to achieve its academic mission and to

sugtain a student retention mission. Unfortunately, many universities
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have failed to gfapple with this issue and: often there is no unit which
has effectively met the challenge of recruitment, raetention and graduation
| of minorities commensurate with the r;te at which they are admitted to
the university. | |
- Preliminary data from the Final Repért of The ?ommission'on the Higher
Education of Minpritieg confirm this observation. The following table
sums up their finding on the percentage of the cohorts which completa/enter

various levels of education.

Percent of Age-Group
White Black
Graduate From High School 83 72
Enter College 8 29
Complate College 23 12
Enter Graduate/Professional School 14 8
Complete Graduate or Professional School 8
‘Source: Final Report of the Commission on the Hiéher Education . . .|

While the percentage Black entering college is relatively close to
whites, the number completing each successive level is almost fifty
percént smaller. For Blacks the "educational pipeline) as the report
calls it, remains aonsiderably'clogged.

There is a very recent indication that thé general crisis facing
higher education and opportunities for Blacks--fncluding a combination
of federal financial cuts, tuition increases and a general retreat from
affirmative action--will result in a decline in Black student enrollment.
"A shift away from increasingly expensive private colleges toward rela-
tively low-cost public institutions is indicated by the most recent

reports of applications for admissions to next fall's freshmen classes,"
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reports The Chxonicle of Hisher Fducation (May 5, 1982), and signals

greater competition for entry to public universities. Harvard and
Radcliffe "Qere concerned because the applicants included fewer minority
group students and fewer applicants who#e parentsxhad not attenﬁed .
college. At the University of Wiscomsin at Madison.freshmen.applications
declined 7 percent but minority group applications declined by 16%."

Such is the sign of the times.

AFFIRMATIVE ACTION

The issue of affirmative action, though it is now under attack,

has not been a critical issue in higher education for very many years.

Aceording to the report on The Higher Education of Minorities cited
aboves 1in . 1976, the National Center for Education Statistics reported
that 927 of all full-time‘faculty and 95% of full-time faculty em-
ployed at the rank of professor were white. Twenty seven percent of
the White full-time faculty hold positions below the rank of assistant
professor (e.g. lecturer) as compared with 44 percent of Black and
Indian educators anﬁ 41 percent of Hispanic educators.

In 1979, only 4.3 percent of college and university teachiﬁg faculty
was Black, mainly concentrated in predominantly Black colleges. Most
were concentrated in education, a field which accounted for 60 percent
of all Black Ph.D.'s in 1977. Blacks are only about 2 percent of all
full-time faculty in major research universities.

Black Studies/Ethnic Studies interfaces with the uniﬁersit& in many
ways. But perhaps no where is it more important than in affirmative

action. These academic programs/courses and their related acti@ities
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remain one of the largest concentrations of Blacks and minorities on

most campuses.

Thus we should view Black Studies/Ethnic Studies as contributing to
the realization of affirmative action goals and doing so in a way not

widely enough recognized by higher education officials.
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THE ILLINOIS EXPERIENCE: A BRIEF OVERVIEW

Illinois is ome of the leading states in United States. higher educa-
tion. 1In the Fall of 1979, it ranked fourth in the number of students
enrolled (612,916) and in higher education revenues from state and local
government (behind California, New York and Texas). In terms of the 1980
Black student enrollnent,'Illinois ranked third with over 90,779 students.
In past years, Chicago has ranked second only to New York City in this
regard.

It is understandable, therefore, that Black Studies in Iliinoiafover
the past decade has been an integral and important component of the national
movement. This reflects Illinois’ position as an important camponent of
United States higher education. In 1980, Illinois accounted for 6.0%
of all students enrolled in the U.S., up from 5.7% in 1979, Batween 1979
and 1980, its enrollment grew at a ratelof 7.4% as compared to 3.2% for
the U.S. as a whole. Higher education is ;hus important in Illinois and
trends in Illinois higher education have significance and meaning well
beyond Illinois because of the state's role in the national context.

Our approach to assessing Black and Ethnic Studies in Illinois and in
Illinois institutions of higher education bears these facts in:mind.

- A recent report from the Illinois Conference of the American Asso-
ciation of University Professors, "Quality and Competition: The Challenge
for Illinois Higher Education' (November 1980), outlines the overall fiscal
crisis facing higher education in the state, and further defines the
current conte#t in which we operate. Several relevant facts are cited in

this document which are useful to repeat here:
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FACT: In 1971 Illinois ranked lst among our neighboring mid-
western states (Indiana, Iowa, Ohio, Michigan, Minne-
sota, and Wisconsin) in terms of per capita contributions
to higher education; in 1980 Illinois ranked oth.

FACT: In 1975 Illinois ranked 5th among our midwestern neigh-
bors in terms of appropriations per $1,000 of personal
income going to higher education; by 1980 Illinois had
slipped to 6th. :

CFACT:  In 1971 Illinois ranked l4th among the fifty states
in terms of per capita support for higher education;
by 1980 our state had dropped to 33rd.

FACT: 1In 1975 Illinois ranked 37th nationally with regard
to appropriations per $1,000 of personal income; by
1980 we ranked 42nd.

FACT: In a recent survey ranking the fifty states in terms
of the percentage increase for the funding of higher
education from FY1971 to FY1981, Illinois ranked
dead last.

FACT: According to the same survey, Illinois in FY1981 was
spending only 3% more (in real dollars) than it did
a decade ago on higher aducation. This, in spite
of a substantial increase in the number of students
attending our public colleges and universities over
the same period.

FACT: Over the last two years, spending for higher education

in Illinois (in real dollars) has not increased at all.

While the AAUP report is concerned pfimarily with the impact of this
retrenchment on faculty and faculty compensation, I.C.B,S. is concerned
also with the broader issues of the impact of this crisis on the enrollment
of Black Students, the employment of Black faculty and staff, and the

quality of opportunities to study the Black experience offered to all

Illinols students. More recent indications show that the fiscal crisis
facing Illinois higher aeducation is likely to get worse before it gets
better. The fiscal 1983 budget put forward by Governor Thompson contained
a decrease of $18.1 million, or 1,.8% below fiscal 1982 appropti?tions.
Budget ratraenchment is the rule om all campuses. It is this constrained
fiscall situation under which we must maintain and expand excellence in

Illinois Black Studies.



16

STATEWIDE PROGRAMS AND ACTIVITY

lThe deveiopment of Black Studies.in Illinois has reflected:the national
pattern of innovationm, experimentatioe,.and crisis of consolidation out-
lined above. In general, the initiation of most programs involved demon-
stretiona and protests led by Black students. Next followed a beriod in
which programs used a variety of course offerings and administrative arrange-
ments to meet their varied objectives. More recently, most programs have:
faced ehe restraints and conditions of the deepening crisis: budget cuts,
hiring freezes, probiems in faculty tenure, and various other p_roblems,
| including attempts to dismantle programs. (See appendix)

Illinois Black Studies, however, continues to be an integral part and

a leadef of the national Black Studies movement. Several programs in
Illinois have been nationally recognized for particular strengths. Black
Studies programs in Illinois play leading roles in such professional
organizations as the National Council for Black Studies (a national board
member and the recently elected vice-chair/chair-elect); the Aesociation
- of Black Sociologists (two national board members), the Association of
Black Anteropologists (current secretary-treasurer), the Black -Caucus
of the Society for Research in Child Development (board member)., the
National Black Music Caucus, National Association of Jazz Educators (pree-
ident), ameng others. Illinois Black Studies secholars sit on Ehe boards
of leading professional periodicals 1like The Black Scholar, The Journal of
Black Sﬁudies, Black Sociologist, and Social Problems.

At the state level, the illinois Council for Black Studies has become
a'natidnelly recognized model for state professional organizations in the
field. Its conference on "Black People and the 1980 Census: A Conference

on the Population Undercount" has been heralded as a nationally significant
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effort to bring the resources of Black Studies and higher education to

bear on'important issues facing the eAtire society. A further contribu-
tion was made with the succeésful publi;ation of the conference proceedings
in cooperation with the Chicago Cénter for Afro-American Studies and
Research. Dr. Robert Hill, former Diféctor of Research for the National
Urban League, described the 700 page proceedings as ". . . truly a pioneer-
ing document . . . . Such high~quality material relating to the census has
never been brought together in such an informative fashion."

The Blaék Studies program at Governors State,an I.C.B.S. member has
successfully convened an annual "Third World Conference" for seven
consecutive years. It has become a regular gathe ring for nationally
and internationally known scholars. The only Afro-American Studies De?art-
ment in an Illinois community college--at Olive-Harvey College-- sponsors
an annual Black Studies conference, and has done so for five years.

Several new publications essential to consolidating the fiald of
Black Studies have been published and others are under preparation‘by
Black Studies scholars in Illinois. The most widely adopted introductory
text for Black Studies courses, Introduction to Afro-American Studies
(Peoples College Press, 1976-78) has been developed by Black Studies
professionals (I.C.B.S. members) in Illinois. It has been used by more

than 50 colleges and universities in the United States.

These also include Gdide To Scholarly Journals in Black Studies and
The Professionalization of Achievement: A Report on Ranking Black Studies

by the chair of the program at the University of Illinois (Urbana).

The Afro-American Studies Index is a forthcoming compilation of books,
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dissertations, articles, government documents and other materials on the
Black experience, to be published annually.

With regards to research, member; of the Illinois Coumcil for Black
Studies have successfully sponsored proi:osals to several federal, state,
and private funding sources. These inélude a proposal called "Developing
Humanitie; Based Model Courses for a Core Curriculum in Afro-American
Studies" (funded for $100,000) and two proposals .for resegarch conferencas:
"Improving Research in Afro-American Studies: Developing Research Resources
and Tools" (Northwestern) and "Methodological Issues in Stulying the
Black Experience: Afro-American Studies in the 1980s," (Illinois=Urbana)
all submitted to the Natiomal Endowment for the Humanities." A "Black
Studies Curriculum Development Project' was also submitted by the program
at Illinois-Urbana and funded by the Fund for the Improvement of Post-
Secondary Education. A number of I.C.B.S. member programs=--Bradley, 7
Eastern Illinois, Richlqnd Community'and Illinois-Urbana=--received a grant
from the Illinois Humanities Council to fund "Black Film: A Critical
Perspective,'" a series of eigh£ film Aprograms/discussions in six central .
Illinois communities. "Black Women and the Challenge of Leadership"
was the theme of a major Black Studies lecture series at Northwestern
funded by outside funds. Videotapes of this series are available and the
"speeche; will be edited for publication. A number of Black Studies scholars
received year long fellowships from N.E.H. and the Ford Foundation for
individual rasearch leaves.

Important coritributions have also been made by Illinois in evaluating
Black Studies. The Black Studies program at Northern Illinois has published
two monographs--one evaluating Illinois Black and Ethnic Studies programs

under contract with the State Board of Education and another on Black Studies
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programs in the Midwest.l The Chair of that same program chairéd the
National Commission of the Natiomal Council for Black Studies (N.C.B.S.) on
Evaluation and is developing a study én,the current status of Black Studies
for N.C.,B.S. Another I.C.B.S. member ﬁas a kay contributor to the N.C.B.S.
Commission on Curriculum Standards and is spearheadigg an affort to

develop a national ranking system for Black Studies. He is also the current

chair of the N.C.B.S. Committee on Methodology.

The result of much of this statewide activity, a culmination of one
stage and the beginning of a new one, was successfully focussed when The
Sixth Annual Conference of the Nationai Council for Black Studies met in
Chicago in March 1982 with the University of ;llinois, the Illinois Coun-
cil for Black Studies, and Black Studies programs throughout the state
serving as co-hosts. Over 1,000 participants attended from thirty-three
states and several countries. Over 200 papers were presented in fifty
panels and plenary sessions. In addition, the chair of the Illinois
Council for Black Studies was elected vice-chair/chair-elect of the N.C.B.S.,
a further recognition of .the quality of Black Studies work in Illinois,

A similar analysis can also be made of the leading roles that Illinois
Ethnic Studies programs have played in the national context. The Society
for Ethnic and Special Studies based at Southern Illinois University-
Edwardsville continues to host its national conference and produce its
journal.

From this brief description of Black Studies activity in illinois
and the three year history of the Illinois Council for Black Sfudies,
it should be evident ﬁha: a main task of current and futnre.acéivity is to
consolidate and raefine the many positive advances and potentiai which

exist in Illinois Black/Ethnic Studies.
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Because of the accomplishments and potential that Illinois Black
Studies represents, The Illinois Council for Black Studies (I.C.B.S.) in
February 1981 called for a statewide moratorium on all decisions nega-
tively affecting the status of Black Studies programs and opportunities
to study the Black experience in Illinois higher education. This was
conveyed to Dr. Robert Wallhaus; Deputy Director for Academic and Health
Affairs of the Illinois Board of Higher Education when he met with the

Council in February 1981,

For I.C.B,S., the issue statewide and on individual campuses is not
whether to have Black Studies, but how to have better programs. I.C.B.S.

recognized that there are serious financial difficulties facing highar
education in Illinois. This is especially true as federal funds are shifted
more into defense and away from social and educational programs. We also
regognize that it is essential that all students in Illinois have the
opportunity to study the Black experienca, and the experiences of other
ethnic groups, just as all students are required to study the.general '
histogy and culture of the U.S. and Westem civilization, a course of
study which often omits, distorts, or minimizes the contributions of Afro-
American and minority peoples. Students shouldalso have the option to
pursue degrees in this field.

Tﬁis study of the Black experiencé is especially important today as
we witness growing inmstitutional and societal racism (e.g., murders in
Buffalo, Salt Lake City, Miami, aetc.) and the deepening economic crisis
which have a devastating and disproportionate impact on the Black community.
This was the basis on which Black Studies programs were fought for and
implemented in the 1960s and 1970s. In light'of current conditions, the

confinuation and expansion of Black Studies is still a pressing necessity.
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Though the I.C.B.S. report and the above recommendations were drafted
before the Springfield meeting, the discussion with Dr. Wallhaus of the
Illinois Board of Higher Education seéved to underscore the need for a
more consistent and comprehensive statewide approach to Black Studies.
This discussion led to the call for a moratorium om actions which weakens
Black Studies programs. In response to a question on the praesent status
and need for stﬁtewide planning in thie area, Dr. Wallhaus' comments
reflected the uneven knowledge about Black Studies among state educational

policymakers.

The Illinois Board of Higher Education has a responsi-
bility for masterplanning, that is, to determine the
longer range future and aims of higher education from

a statewide perspective. . . . We cannot go out and
establish curriculum . . . , but we do have some influ=
ence to point out things in the master plan/future aims
context. We can say, for example, that it is wrong to
deny visibility and recognition to Black Studies by
not allowing Black Studias courses to count toward
graduation or fulfillment of requirements in degree -
programs. . . . (This) hasn't been said. It was sur-
prising to me today to find that coursas in Black
Studies related to social science or the humanities

in some cases are not available to fulfill degree
requirements. I think that this is wrong and you can
go back to your campuses and say that I said so.

Dr. Wallhaus responded to another question about why Illinois has not
taken steps ﬁo raquire all Illinois higher education students to take courses
in cross-cultural studies as Michigan and Florida have done, and.as has been
introduced in Californmia. This proposal would impact on Black Studies

enrollment in a positive manner and indicates what steps are possible with

a consistent statewide plan.
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We do have a mechanism for pursuing what you are describ-
ing. We call it the Statewide Studies of the Magter
Plan Variety. We have done this for some fieldg-- bugi-
ness, criminal justice, etc: It may well be that some
sort of statewide study related to Black Studias programs
would be a reasonabla thing to do,

. This discussion led to an Illinois Board of Higher Education grant
($15,000) to the Chicago Center for Afro-American Studies and Research in
cooperation with the Illinois Council for Black Studies to conduct a
survey of Illinois Black Studies which may lay the groundwork for an
official statewide masterplan study.

In an effort to continue the productivé dialogue with the Illinp;s
Board of Higher Education, I.C.B.S. again invited Dr. Wallhaus to address
members of the Council at its February 1982 Annual Springfield €onference.
After an extended Presentation of the fiscal crisis of the state, he

went on to elaborate some principles which he Suggests may be used in

assessing Black Studies in this current period. We include an excerpt

of his comments bacause we believe they are guidelines which should be

fully utilized at every Illinois institution in assessing actions affect-
ing Black and Ethnic Studies programs,

The real question is what are the perceptions of deci-
8ion makers about priorities. I presuma that that's
what you wanted me to say something about--at least
from the perspective of one decision-maker. What are
those perceptions of priorities?

First of all, I think we have to protect programs that
are best serving student objectives, Second, I think
we have to protect programs: that are best serving so-
cletal values. Third, I think we have to avoid .being
shortsighted and protect programs that are important

to our society in the long run, The fourth and final
principle is that I don't think that we should result
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to cutting across the board, shaving off the top. I
do not think that we should adopte a budget strategy
of reducing everything to collective mediocracy, and
maintaining everything while we reduce it all to col-
lective mediocracy.

These are the kinds of considerations to which each university admin-

istration must respond as they decide about Black Studies and Ethnic

Studies programs and program reductions to meet the current crisis.

STUDENTS

We have already indicated a gemeral underrepresentation of Black
students (and other minorities) in Illinois higher education and a declining
trend. What is of even greater concérn are indications that policies are
being undertaken in various institutions which will exacerbate the situ-
ation. For example, in February 1981 The Illinois Co&hcil for Black
Studies voted to express its deep conc;rn over the impact of the fiscal
1982 Illinois "austerity" budget on the Black community's access to
illinois higher education. News articles describing the budget problems
quoted many public officials calling on the public to "tighten their belts"
and to sacrifice'" (Chicago Tribune, February 14; 1981). The Chairman of the
Illinois Board of Higher Education, William Browder, stated: "Not only
the governor and his staff but the legislative leadership of Illinois

have clearly stated that there aren't going to be enough funds for fiscal

1982 to cover our recommended budget. Everyone must do with less."
(Chicago Tribume, March 4, 198l1).
The Council pointed out that Black people in Illinois have historically

sacrificed and done with less when it comes to access to higher education
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in the state, especially in tax-supported higher education. There are
already clear indications that the austerity budget will have a dispropor-
tionally negative impact on Black college enrollment. For example,

three state universities--Eastern Illinois University, Northern Illinois

University, and the University of Illinois (Urbana)--last year moved the

deadline for applications from the usual closing date in July to March 1,

1981 because of anticipated cuts in the state funding." (Chicago Sun Times,
February 25, 1981). This, we suspect, decreased the number of applica-
tions from Black, minority and low-income students who normally apply
later in the application period. It is in this kind of instance that
we need a clear statement from higher education officials as to the
anticipated impact of such decisions on Black and minority students, and
what actions are being taken to minimize the adverse impact on affirmative
action goals.

The widely chronicled Federal budget cuts and the fiscal crisis at
the state level will have a drastic emough impact. It is imperative
that we counter actions on individual campuses-~-changing admission re-
quirements, abolishing needed support services, reductions in financial

aid--by fully assessing their impact on the access of Blacks and other

- minorities to Illinois higher education.

All of this concern is clearly and amply demonstrated when we assess
the most recent available enrollment data. Between 1976-1577 and 1978-
1979, Blacks received a declining share of degraes conferred in Illinois
higher education, as indicated by the following statistics. For all degree .
categories, the decrease was from 7,776 degrees to 8,375. or 9.2% to
8.8%. For whites, there was an overall increase in degrees conferred

from 85.8% (78,326 degrees) to 86.2% (76,429 degrees). Because of a
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significant increase in the certificate category, degrees conferred to

Hispanics (1,402 degrees) increased slightly from 1.5% to 1.7% (1,483

degrees).

Percentages of Degrees Confarred To Blacks And Whites In Illinois, 1976-77 and 1978-79

I
- Associate

Hispanic

2.0

Bachelor's Masters Doctor's Professton Certificate
76=77 78«79 | 76=77 17879 | 76=77 78«79 | 76=77 78-79 | 76-77 78=79 | 76=77 78-79 TOTAL
Black ¢
NoneHispanic 7.6 7.1 9.9 1.4 4.6 3.9 4,2 3.8 10.4 9.8 17.7 2044 9.2 8.8 !
i
White 88,3 88.6 | 81.8 84.1 |78.0 81.0 [91.8 92.9 8s.8 87.1 17.4 73.8 85.8 86.2 '
1.4 1.5 1.1 1.4 2.0 1.4 1.2 1.1 1.4 2.6 4.1 2.6 1.7 |
l

Source: I[llinois Board of Highar Education

A similar picture is revealed when these total figures are disaggre-
gated into fields of study, as we have done on the next page.

that only three fields--interdisciplinary studies (15.4%), communications

(10.8%), and public affairs and services (13.0%)--awarde§

percent of its degrees to Black students.

(This excludes

The fact is

more than ten

law which had

only five B.A. degrees.) Even more revealing is the fact that eleven fields

awarded fewer than five percent of its degrees to Blacks.

These figures

are to be interpreted in light of the fact that in 1980 Black people comprised

about 147 of the total Illinois population {much higher in Chicago where

most students are enrolled).

Furthermore, Blacks in Illinois are an even

higher percentage of the college-aged population, with some sources indica-

ing the over 17% of the 20-24 year ald population is Black.



B.A., Degrees Conferred =

Codes

1400
4900
2100
0600
0800
2000
1200
2200
1000
1300
1500
0500
1700
0400
0700
1600
0900
1100
0200
0300
2300
1900

Law.

Interdisciplinary Studies

Public Affairs & Services

Communications
Education
Psychology

Health Professions
Social Sciences |
Fine & Applied Arts
Home Economics
Letters

Business & Management
Mathematics
Biological Sciences
Computer & Info Sci
Library Science
Engineering
Foreign Languages
Architecture

Area Studies
Theology

Physical Science

0100 Agricultural & Natural

Resources

Totals
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Illinois Colleges and Universities

1978-1979
Total Black %Black
5 1 20
1581 246 15,5
1725 2264 13.0
1441 156 10.8
. 5591 545 9,7
1630 153 9.4
3588 300 8.4
3783 307 8.1
2136 136 6.4
1002 61 6.1
1794 104 5.8
7456 392 5.3
599 27 4,5
2463 108 WA
504 21 4.2
26 1 3.8
2795 91 3.3
504 16 3.2
354 2.5
45 2.2
246 2.0
848 15 1.8
872 2 0.2
40988 12919 7.1 %
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AFFIRMATIVE ACTION

"The implementation of efforts to ensure equitable treatment for all '
students and employees in postsecondafy;education institutions is the
responsibility of governing boards and institutional administrators. The
Board of Higher Education has a responsibility to assume a leadership
role regarding these issues. Some systems and institutions in Illinois,
at their own initiative, have made substantial progress in this area. The
recommendations of this Master Plan represent policy and procedural sug-
gestions for systems and institutions for continued improvements and
progress. There must be an effort to.aeliminate present inequities affect=-
ing women and minorities in all areas of enrollment and employment."

This is'the basic affirmative action statement in "A Master Plﬁn for
Post-Secondaxy Education in Illinois" published in 1976 by the Illinois

Board of Higher Education. The document later states:.

L 3

. Every college, university, governing board, and
coordinating board should assign priority to affirm- -
ative action as an institutional objective. Accord- -
ingly, the chief administrative officer should actively
and positively promote affirmative action in all
practices and policies regarding employment, enroll-
ment, and the allocation of resources. (p. 42)

While these are admirable policies, our investigations lead us to
serious questions as to the extent that these policies have been taken
seriously and implemented by Illinois institutions. A few examples will
suffice, limited because we are still compiling a composite picture of
affirmative action in Illinois higher education.

Statistics published by the Illinois Board of Higher Education show

that Blacks still do not have equitable access to higher education oppor-
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tunities in Illinois. Though comprising about 13.6% of the Illinois
population, Black comprised only 117 of the enrollment at public Qenior
universitias-=6.57% at Board of Regent; institutions, 8.27% at the Univer-
sity of Illinois (3.5% at Urbana, 5% at.the Medical Center); 10.5% at
Southern Illinois University, and 20.47 at the Boar& of Governors insti-
tutions. The largest number are in commmity colleges--15.5% of tie
total enrolled. The percéntage of Black students at private institutions
are not as high and are declining. For example, enrollment of Black
first year studemts at Northwestern University declined by 307 in 1980-8l.

A similar pattern of racial discrimination against Blacks exists in
the area of faculty and staff employment. For example, a recent article
entitled "Feds are Reviewing UICC for Affirmative Action" (Chicago
Illini, March 2, 1981), citéd federal reports which revealed that academic
employment of Blacks at Circle Campus declined from 4.6% (41) to 3.5%
(25) between 1977 and 1979. "Blacks are 50% of the clerical staff and
807 of the maintenance staff, but less than 5% of the faculty. Minorities
also tend to be paid less for doing the same job, . . . $9,000 to $13,000
lass." Black ?aculcy employment at the University of Illinois-Urbana
‘fell from 49 in 1970-1979 to 45 in 1979-1980.

| I.C.B.S. is currently compiling statewide statistics on employment and

enrollment. But these examples from information already available appear
to accurataiy represent the general pattern. We are concermed that the
Illinois austerity budget will hit hardest at Black peoplae who his;orically
have not been equitably included in the mainstream of Iliinois higher

education even when there was no financial crisis.
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AFRO-AMERICAN STUDIES AT
EASTERN ILLINOIS UNIVERSITY: A RELEVANT CASE

PROGRAM

The Afro-American Studies Program at Eastern Illinois University was
formally launched in the Fall of 1970. As wifh most prograﬁé throughout
the U.S,, it reflected the campus ferment of the late 19608, Along with
increasﬁng Black enrollment after the assassination of Dr. Martin Luther
King (there were only five students at Eastern Illinois University in
the late fifties), the University also initiated a series of Black history,
music, and art courses. The development of thé Afro-American Studies
Program was an effort to give the offerings a central coordination and
programmatic structure.

The goals of the program were recently stated as the following:

1) to provide courses to support the undergraduate major and
minors in Afro-American Studies;

2) to provide an Afro-American Studies service course for
University general education;

3) to provide extracurricular activities to help expand the
knowledge of Afro-American culture and heritage; and

4) to provide a support function for those departments which
offer courses in the Afro-American Studies interdisciplinary
major and minor.

A more general description of the program is contained in its recent program
brochure:

This program is designed for all those who wish to explore
the many facets of the Black experience from a multidisci-
plinary approach, while maintaining academic standards of
excellence and thoroughness. Such training, the faculty
believes, will prove useful regardless of the careers
chosen by those who undertake the curriculum. '

Afro-American Studies at Eastern Illinois University
focuses upon the creation of viable democratic institu-
tions which could make American society less racist,
and hence more responsive to the needs of all Americans.
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It looks not only at the effects of America upon Blacks;

but, also at the effects that Blacks and other minorities
have made and are making upon America. The heart of

the curriculum is a fundamental belief in a humanism de-

signed to produce a more truly pluralistic society which

honors the dignity of all people.

A student may earn either a Bachelor of Sciencé degreglwith“a'major
in Afro-American Studies or Teacher Certificatio;'with a minor in Afro-
American Studies. A non-certification minor is also availablé fa the student
who wishes to supplement his or her major field of study. Students majoring
in ' other fields may further dse courses in Afro~American Studies to satisfy
certain univarsity requirements and as electives.

mhe same program brochure also contains an important statememt regard-

ing the employability of Black Studies Majors:

The vocational outlook for Afro-American Studies majors is
a4 bright.one. Persons who elect Teachar Cartification with
such a background are in demand as teachers in secondary
schools throughout the nation, not only as teaehers of
Black Studiaes; but, because of the breadth of their train-
ing, as teachers of History, Literature, Govermment, Psy-
chology, Sociology, and Social Studies. Afro-American '
Studies majors, in addition to being well suited for

urban and commumity planning, and political positions, are
being hired by industries and public service institutions
as personnel coumselors, employee relations advisers,
program coordinators, public relations consultants, social
workers, school guidance counselors, project researchers,-
professional interviewers, recreation leaders, organiza-
tion analysts, social therapists, and administrators. The
background of information and attitudes obtained in a

Black Studies program fits one for entrance into law
school, and many other professional programs. Majors

may continue their particular interest as graduate students
in Political Science, History, English, Psychology,
Sociology, Anthropology, Economics, or Guidance and :
Counseling. An Afro-American Studies major will enhance
any vocation or profession with a thorough understanding -
of the central themes of the Black Experience.

Two years ago, the unit underwent the Illinois Board of Higher Education's

annual five year review. It revealed that the program had substantial prob-
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lems. A low number of majors led the Board to question the "educational
and economic justification” of supporting a Bachelor of Science degrae

in Afro-American Studies. According to the program's directorf "Fortun-

ately, the Illinois Council of Black Studies (I.C.B.S.) was founded at the

same time we were struggling to find g way to presefve the program. This
statéwide organization proved to be an invaluable resource in terms of
creative ideas, potential guest speakers, grant expertise, and entry into a
network of experienced Black Studies professionals. Utilizing th? ra~
sources of I.C.ﬁ.s. and the opportunities provided by the Februaf& I.C.B.S.

meetings in Springfield to develop and maintain a statewide profile with

‘agencies and the state legislature, we implemented a major revision of

the program structure. After two years of struggling and support from
other I.C.B.S. schools undergoing similar reviews, the I.B.H.E. éééently
(May 1982) approved a recommendation placing the program's majorﬁback
into the regular five year review chle." The number of majors has
increased to 1l and the curriculum offerings have been substantially

raviged,

STRUCTURE

4

(a) Functional Structure. 'The program is housed in the College of
Arts and Sciences and reports to its Dean. Ultimately, it is reéponsible
to the Vice President for Academic Affairs, the chief academic officer.
In this way, ﬁhe program meets the important criteria that Afro-American
Studies operate within the academic mainstream of the university. This
has served to facilitate the cooperation of other Arts and Scien@es depart-

ments,
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(b) Operating Structure. The administrative staff consists ofiahalf-time.

director and three student workers. The direcﬁor supaervises the coursas
of the major and minors, advises the ﬁajors/minors, teaches the program's
‘one core course, supervises the staffiﬁs and scheduling of ﬁhe thirty
courses in twelve different departments, and schedules a variety of
extra~curricular activities.

The director is advised by an Afro-American Studies Cammittee con-
sisting of a campus-wide cross-section of minorities and non-minorities--
students, faculty and staff. The committee's membership fluctuates
from seven to ten membaers. The committee is appointed annually Sy the
Dean of the College of Liberal Arts and Sciences in consultation with
the director. The composition of this body allows a variety of inbuts
into the program's direction.

. Program status has obvious weaknessaes. One position of the éxternal
reviewefkémployed by Eastern Illihois University to review its program in
1981 was '"to strongly urge that the administration of Eastern Illinois
University to change the present Afro-American Studies "program" to
the Department of Afro-American Studies in both name and structure."

He further stated that '"it is my considered judgement that Afro-American
Studies at Eastern Illinois UniVaréity should not be just another 'special’
or 'minority' program which is handicapped ﬁy administratively induced
discrepancies in expectations, policies, and effectiveness."

The cost for Afro-American Studies at Eastern Illinois Uhivérsity are
extremely moderate. Staffed exclusively by a half time director om a
nine month contract with three student workers, the program cost is $37.65

per credit hour. Across the state, the average expended to support other

*
Dr. Joseph Russell, Executive Director, National Council for Black Studies



on

33
Black Studies units, programs in somé other fields is much higher (more

than $60). Afro-American Studies at Eastern Illinois University is

thus cost efficiént for its wide variety of activities. While the program's

overall costs are wall below the state 8 average expenditures, the low
figures also point up a serious problem in staffing. The addition of
secratarial support and additional instructors to staff the program's
twice over-subscribed core courses are very essential if the quality of
instruction and public service is to be imbroved.

(c) Physical Structure. The Program is currently housed in a
single office located in the Sociology Department, the home department
of the program's chair. The office is divided into two sections;-one
serves as the chair's offige, the other as a general reception area and
workspace for student clerical staff. There is no room exclusively

reserved for use by the program to facilitate the display of cultural

materials, books, nor for program seminars and discussions.

STUDENTS

From only five Black Students in the late 1950s, Eastern exéanded

.1ts enrollment of Blacks substantially in the early 1970s. As the

following figures indicate however, there is a troublesome deciine in the

number and percentage of Black Students since 1977.

: Percentage
A Black Students Total Students Black
1980 598 10,744 5.6
1979 615 10,538 5.8
1977 610 9,384 6.5
1976 652 9,923 6.6
1975 550 8,99 6.1
1973 444 8,026 5.5
1972 420 8.935 5.2

(Source: I.B.H.E., cols on Illinois Hicher Education, 1973-1981)
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The 157 decrease in the Percentage of Blacks since 1977 parallels

- what is happening on many Illinois campuses. A similar situation exists

with regard to degrees conferred. In 1979, Eastern awarded to Black
students the following Bachelor of Arts degrees: 1 of 117 degrees in
engineering (0.9%); 12 of 360 degrees in business management (3.37%);

' 17 of 473 degrees in education (3.6%); and 11 of 151 degrees in social

science (7.3%). At the masters level, no degrees were awarded out of 25
in biological science and 22 in health professions. One of 41 degreés
in business management (2.4%), 6 of 208 degrees in eaucation (2.9%);. and
one of 39 degrees in social science (2.7%) were awafded..(Sourée: IBHE)
With regqrd to student involvement in Black Studie 8, the situation is
very positive. ‘The Program's core course attracts twice as many students
as it is able to enroll. This indicates a firﬁ basis for éxpanding the
program. . In éddition, students participate actively on the Program's
;dvisory committee and in non-classroom cultural and éducationai acti-

vities.

AFFIRMATIVE ACTION

There are relativa;y few Black faculty at Eastern Illinois (approx-
imately 10) and the number has declined in recent years.

In the twelve years of the program's existence, it has aided immea-
surablf in the recruitment of both minority studemnts and faculty;
According to the director: "University recruiters utilize the program's
brochure as a récruiting aid to demonstrate the institutién's active

commitment to minority students. On the faculty level, the staffing needs
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for the various Afro-American Studies courses have resulted in the hiring
of several part-time temporary instructors. This action has increased
the minority presence on campus and p;ovides some badly needed role
models. Theraefore, having the program'on campus has proved to be ex-

- tremely bemeficial from an affirmative action étandéoint."

In summary, The Afro-American Studies Program at Eastern Illinois
University is an example of a quantitatively small program--underbudgeted
and understaffed, according to external reviewers. But, it is also a
program which has maintained high quality and exerted a positive and
widespread impact on the campus. In recognition of it# excellence, it
received the 1980-81 "Pacesetter Award in Multi-Cultural Education"
from Illinois State Board of Education.

The kay to- its succees, in part, lies in having an independent
administrative structure with a director released’frog some teaching
responsibilities to pursue the coordination of campus-wide activity. This
is an important lesson which‘should be studied by administratorsAat
Illinois State as they decide to terminate the administrative structure

which has developed Ethnic Studies om its campus.
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ETHNIC STUDIES AT ILLINOIS STATE UNIVERSITY

General Introduction. Illinois étate University has the distinction
of being the first public institution of higher education established in
the State of Illinois. It is located in Nbrmal-Blodmington, a middle size
urban area (in 1980, 119,149) with a population of 4743 or 4.3% Black.

It is about 130 miles from Chicago.
In 1976 Master Plan for Post-Secondary Education, the Illinois Board |

of Higher Education. said this about the institution.

Illinois State University should continue its major
thrusts as an undergraduate and master's degree insti-
tution with selected doctoral programs and with strong
emphasis on the discovery and transmission of knowledge.
The University should continue to distinguish itself

as a State and national leader in the art, science

and content of education at all levels. In keeping
with this mission, the University should maintain its
existing strong liberal arts and professional programs
in its attempt to develop a national reputation as a
center of excellence in public postsecondary education.
At the master's degree level, Illinois State University
may develop a limited number of new programs based

upon its undergraduate offerings.

A self-description in its 1982-83 catalogue readsf

The University seeks to provide an atmosphere in which
an excellent faculty interacts with capable students
in and outside the classroom to produce educated citi-

zens as graduttes. In addition, the University recog-
nizes that knowledge occurs not only in classrooms,

laboratories, and libraries, but also in living units
and in rich profusion of social, recreational, and
artistic activities that are provided for the students,
faculty, and staff, and community.

Twenty-five percent of all Illinois State University degrees are awarded in
education and twenty percent in business. 1Its library contains almost 1.1
million volumes, about 896,000 microfilm items, and it subscribes to 5529

periodicals , according to the general university catalogue.
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PROGRAM

The Center for Ethnic Studies at.Illinois State has its roots in the
same national developments as do most Black Studies programs in the United

States; The following excerpt is taken from a 1973. university document.

At Illinois State University, the Center for Ethnic
Studies represent a logical extemsion of a variety of
programs designed to respond to the needs of specific
ethnic groups--especially the Ethnic and Cultural
Studies program.

The origin of the Ethnic and Cultural Studies Program
extands back to the mid 1960s when Black students at
Illinois State University requested specific on-campus
activities concerned with the Black Experience. By
1968, the newly formed Black Affairs Council hosted a
meeting of interested students and faculty who expressed
the need for more academically related courses and

. activities. During the same year and part of the
following year, the Black Fine Arts Festival was born.
This festival was designed to obtain and promote the
highest forms of the fine arts available, expressing
creative contributions peculiar to the Black Exper-
ience. -

The success of the Black Fine Arts Festival in its
earlier years created a need for further pursuit into
the Afro-American art form. The Multi-Cultural Arts
program was the result of this interaest. The first
coursas relative to the Black Experience were in art
and music.
Efforts in Ethnic Studies were funded bj the general administration.
A group of professors were charged to search out what was viable for Illinois
State University. Meetings took place over three summers. During the year,
a mmber of programs were studied, including Rutgers and the programs at
Fisk and Indiana (the Black Music Institute).
In 1971, a prbposal to establish a "Center for the Studies of Multi-

~ cultures" was prepared for submission to the National Endowment for the

Humanities. Identified as '"persons having direct responsibility" for the
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proposal were Professors Williagm Colvin, Sydney Hibbért, Frank S;ggs,
George Taylor and others. Addigional persons who '"contributed to the develop-
ment of this proposal and who will befavailable to assist in ‘the impiemen-
tation of the programs" were Professor§ Charles Morris and Darryi Nortén.

Ihe Center's educational program was organized.around four coursesi

¢9) Scudf of Afro-American and International Theatre |

(2) Study of Afro-American and International Music

(3) Study of Afro-American and' International Arts

(4) Study of Afro-American and International Danée
It also proposed to present cultﬁral programs, attract international instructors,
establish a research focus, develop a community service prograi, provide a
laboratory or inservice workshop and offer degree credit hours. ﬁﬁ initial
focus was the Black Arts Festival, a series of speakers and perfo?mances.

In August 1973, "A Proposal for A Minor in Ethnic and Culturél Studies"
was prepared. The rationale is a ciearly stated and pursuasive ome and we

quote it in its entiraty:

RATIONALE FOR AN ETHNIC AND CULTURAL STUDIES PROGRAM
M

Ethnic Studies rapreseut an attampt to conmcaptualize what
has ‘been the experience.of non-whites in the United States,
‘and are now generally recognized in the academic community as
appropriate areas of study and investigation.at the collegiate
and university level. .

The standard curriculum of American institutions of high-
er education is oriented to whites and to the westewn world.
Moreover, the standard curriculum usually ignores or treats
inadequately the historical and contemporary roles of non-
white people in American culture. This curriculum inadequacy
has precipitated a call for Ethnic and Cultural Studies by
both non-whites and concerned whites. ‘

There are several reasons for establishing an Ethnic and
Cultural Studies program. Perhaps the single most compelling
reason is to rectify the historic ommissions and distortions
of the role and contributions of non-whites to the national

experience. All students need to axamine the inclusive study
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of American and world civilizations and know that non-whites
have been a significant and constant factor in history and
culture.

Secondly, the bearers of these ethnic traditions who
live amongst us have every reasonable right to have such
knowledge available for their own intellectual stimulation
and edification. Properly taught, Ethnic and Cultural
Studies may foster a strong semse of identity and pride of
. self, an essential element in the development of the total
being, among the bearers of these cultural backgrounds and

a deeper understanding and appreciation of these experiences
i by all. ,

Thirdly, there will be some students who plan, after
graduation, to work in the inner city or with the rural
poor. The standard collegiate curriculum has not usually
prepared students to deal with the myriad aspects of prob-
lems confronting America's racial and cultural minorities.
It {s felt that the availability of a minor in Ethnic and
Cultural Studies will enhance the university curriculum in
general and the teacher education program in particular.

Finally, the concept of Ethnic and Cultural Studies
is potentially one of the most seminal concepts to be
expressed in American education. It represents both a
challenge and a promise. The challenge lies in the
adaptability of American education to the demand for a new
and imnovative curriculum. The promise lies in the poss-
ibility that Ethnic and Cultural Studies can serve as an
instrumentality by which the university community is en-
abled to become, in truth, what it professes to be: a
center inviting and conducting inquiry among all men and
women, without fear or favor.

The program was interdisciplinary drawing on courses from éeveral depart-
ments and offering specializations in Afro-American Arts, Afro-American Studies
and Chicano-Puerto Rican Studies. As a further statement of academic justifi-

. cation; the proposal stated:

The proposed program would implement, in part, recom-

° mendations of the Academic Plan (1973-78) approved by the

' Academic Senate in August. Specifically, priority number
eight states that '"The University supports programs, courses,
and administrative policies which aid culturally and educa-
tionally disadvantaged students and which take cognizance
of, present scholarly information about, and preserve
minority cultural heritages.'" The expanded statement of
this priority asserts that '"Increasing commitment to minority
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students requires a commitment to employ more faculty members.

representative of minority groups. It also requires an '

integration into the curriculum of information about minor-

ities and the preservation of minority cultures." The

development of the proposed program, therefore, will emable

the University to demonstrate its commitmemt in this ares.

We quote these statements in full because they are still appropriate in
1982, Moreover, they do not seem to be enough at the Center of current discus-
sion regarding the future of Ethnic Studies or Black people at Illinois State
University. In fact, these statememts are the touchstones that we should use
in asgessing Illinois State University's commitment in this area.

The proposed minor was approved by the Board of Regents. The only comment
came from one Regent who raised "the furor caused by such courses." He re-
quested that Illinois State

survey this after a period to see if these courses are taken by nom-black

as well as black students. If such courses are to be dignified in the

curriculum, they would be worth even more to non-blacks.

On April 15, 1976, a proposal to create a Center for Ethnic Studies as
an administrative unit with a FY1978 funding level of $102,310 was presemted.
Its stated purpose was to '"provide coordination of the instruction, research,
and public service educational programs focusing upon the study of American
ethnic cultures with specific emphasis on the State of Illinois."

Objectives included'(l) instructional activity (coordinating) new and
proposed course offerings and coordination of the Ethnic and Cultpral Studies
Minor): (2) research activity (developing cooperative projects); (3) public
. service activity (on and off campus seminars, courses, performances "designed
" to provide knowledge of ethnic cultures in Illinois . . . to bear upon solution

of problems in society.'" This particular proposal stressed that "there is

need to provide coordinated development of these existing and yet to be devel-
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oped ethnic studies educational programs. Creation of the proposed Center

would provide leadership and resources appropriate to this purpose.
4

The proposal also stressed that "éhe Center would not attempt to duplicate
the functions of existing programs or agencies, such as the High Potential
Student Office, or the Student Counseling Centér. Instead, "the Center would
act as an information resource center supplementing existing programs when

and wherever psssible."
In May 1976, the proposal for a Center for Ethnic Studies was introduced
to the Academic Semate with a report that "the Academic Affairs Committee

by a vote of 4 - 1 - 2 recommended that the Senate pot pass the proposal.

Mr. Parr called upon Mr. Christiansen to introduce the
proposal. Mr. Christiansen reported the Academic Affairs Come-
mittee by a vote of 4 - 1 -~ 2 recommended that the Senate not
pass the proposal. For the purpose of opening debate only,
Quane moved to approve the proposal for a Center for Ethnic
Studies with the deletion of pate 4 and of the third paragraph
on page 5. Mr. Hickrod reported that $102,310 in new state
resources are to be requested for FY1978 if the Center is
approved. He added the Budget Committee sees Center and the
like as a good way to bring new research money to the Univer=-
sity, but he cautioned that new state support may not be
ultimately allocated. Lengthy debate on the motion ensued,
centering largely on the academic merits of the proposal
versus the impact on existing programs were the Center to be
funded through internal reallocation of resources. The makers
of the motion interpreted it to mean that if new state fund-
ing is not forthcoming, the Center be reconsidered by the
Budget Committee. The motion passed on a roll call vote of
31 - 10-- 1.

The clear implicafion here is that the Center was not viewedias impor- -
tant enough by the Senate for substantial University funding.
" In 1978, Jacqueline Bontemps (Ph.b;, Associate Professor of Art)
bacéms Director of the Center of Ethnic Studies, succeeding William Colvin (Ph.D.,

Associate Professor of Art), its first director. Activites of the Center fall

into three main areas: curriculum, public service, and research.
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Curriculum. “The Center coordinates the Minor in Ethnic and Cultural
Studies, an interdisciplinary program Qrawiﬁg on courses offered by several
departments in differemt colleges. Six programs make up special areas
within the minor: Afro-American Arts, Afro-American Studies, Biliqgual Studies,
Chicano-Afro-Hispanic Studies, Women Studies and General Ethnic and Cultural
Studies.

According to a recent Illinois State University publication, '""the minor
serves a special role in providing future elementary and secondary school
teachers with a perspective that will prove useful in educating students
of different cultural backgrounds." The publication added that "in continu-
ing effort to bring breadth to the program, Dr. Bontemps meets with students,
teachers, and chair persons in various disciplines to review what courses
are being offered and what new courses should be added."

A key aspect of the Center's work in this area--since it is not respon-
sible for teaching the courses--is monitoring and pubi;cizing what is avail-
able. A very colorful and informative brochure has been produced describing
the minor, and the Center coordinates the compilation of listings. in the
University catalogue. (See appendix)

Public Service. The best description of the Center's non-class
educational contribution is found in the same university publication. The
Center plays an important role in what goes on outside the classroom as well.
Each year, it promotes numbrous activities, many of which focus on the achieve-
ment of different cultures. Dr. Bontempsnotes that 'the Center is receptive
to any good idea for an activity or program, especially one thatqwill have
a wide appeal for students and the community. In fact, individual students,

student groups, faculty, and community groups have all helped initiate
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programs in the past, and several.programs have become popular annual affairs.”
The Ewing ArtsFestival, co-sponsored by the Center and the Department of

Arts Festivel, co-sponsored by the Cenﬁer and ‘the Department of Art has
attracted 4,000 people a day to its artg and crafts displays, food booths,
puppet éhows, and other activitieé.

A high point of activity ig the annual observance of Black History/
Black Liberation Month in February. The observance at Illinois State Univer-
sity is one of the most well organized and impressive activities in Illinois.
‘The programs have featured a number of nationally prominent speékers and
have excelled in exposing +the Illinois State Universitylcommunity to
perspactives from social scientists, artists, activists, policy makers and

others.

gpsearch..it is in this area that the Center for Ethnic’Studiea has

excelle&. Dr. Bontemps, an accomplished artist amd arts educator/aéminis-
| trator, has succeeded in gaining significant outside funding for various
projects.

Most significant is "Forever Free: An Exhibit of Art by African-
American Women, 1962-1980" for which Dr. Bontemps served as direétor-
curator. The exhibit included 118 works by 49 artists andl was viewed in
six cities between January 1981 and February 1982.

1t was supported by funds from the National Endowment for the Arts,
the National Endowment for thé Humanities, the Illinois Arts Council,
State Farm Insurance Company, Golden State Mutual Life Insurance Company,
and the Links, Incorporated, among others. |

The exhibition Catalogue, edited by Arna Bontemps and published by the

Center for Ethnic Studies, will surely become a collector's item because of



the neglected theme it chronicles so professionaiiy.

The Center for Ethnic Studies and Dr. Bontemps are now working with
other faculty in developing proposals iﬁ-pther areas. This is especiaily
important to the work of Professor Suggs; director of the Ethnic component
in the Illinois State University's Music Department. With his colleagues,
he has succeeded in developing a su;erb track reéorﬂ in the.retention of
minority students. In March 1982, he hosted the Second Annual Conference
on Retention, Graduation and Placement of Minority Undergraduate Music
Majors. The proceedings from the conference is being prepared for éublica-
tion. The Center for Ethnic Studies has been very supportive in cospbnsofing

a variety of other activities of the Ethnic Music component.

STRUCTURE

Certain clear éonclusions about structure emerge from our careful
assessment of the history of Ethn;é Studies at Illinois State Unifersity.
It is quite clear that Illinois State University did not put its money
wheré its commitment was with regard to creating a viable Ethnic Studies
program. At no point was there clear hard money budgetary commitment to
the program. While proposals generated for external funding suggested a
budget of more than $100,000 amnually, it appears as if actual Illinois
State University funding has totaled about $15,000 per year. In fact,
this is the amount of funds which will be saved if the adminisﬁrative cost
center is eliminated as recommended by the President of Illinois State
University in February 1982. ]

Thus, while Illinois State University professes a commitment to
"integration into the curriculum of information about minoritiés" and.
related goals, it is clear that this commitment was never translated into

sufficient funding for the role projected for the Ethnic Studies Center.
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In fact, - our invéstigation suggests that this commitment and the Center werae
only to be implemented if outside funding was available. The Center
has thus functioned with a minimum of university funding-~never more -

than $20,000, the amount which would be saved if the Center is abolished.

Ethnic Studies at Illinofs State University has faced other obstacles
in ité‘developmént. One Black administrator with a long tenure on the
Illinois State University campus cited several difficulties which have
hampered Ethnic Studies and which emanated from the Illinois State Univer-
sity administration. Despite a "big master plan'for the Center, he stated

that three changes in top administrators with "different ideas" impeded

development. There were also conflicts at the departmental level with

regards to released time for faculty. Now,"we have come full circle and
the relevancy of Ethnic/Black Studies is again being questioned.”

Another faculty member we interviewed confirmed the second point above,

Ethnic Studies courses "were forced on departments by administrative fiat

and this created friction." Additional problems arose because faculty in

Ethnic Studies were not evaluated by their departments for teaching in this

area.

Several interviewees agreed that while faculty support has been strong,

it is often not broad enough. Building faculty involvement has been made

more difficult because many faculty interested in and suppar tive of Ethnic

Studies have been denied tenure.

As'uitn-nost Black Studies programs in the United States, Zthnic
Studies at Illinois State University as it developed reflected the parti-
cular strengths and weaknesses of local conditions. The Black Arts

Festival was the first entity funded by ISU and its mission as stated 'was



46

| to obtain and prémote the highest forms of the fine arts availablé,
expressing creative contributions peculiar to the Black Experiénc;."
Many of.the most involved Ethnic Stu?iqs faculty were in Fine Arts aé
well, including its only two directors--both from the Art Departm;nt.
Is is therefore .quite understandable and logical that the College:of
Fine Arts has remained the core of Black Studies/Ethnic Studies, and
its most ardent supporter. It is also no surprise and understandable
that most of its programming and research has been in this area. . Con-
versely, there has béen.unsufficiant involvement from other divisions
of the University (e.g., social sciences, education, etc.) |
There is an obvious relationship between these two aspaects éf struct-

ure, one that teflects a national pattern in the development of Black
Studies. Without administrative autonomy and independent funding, Black
Studies/Ethnic Studies is hampered in its efforts to broaden the base

of involvement to include other university divisfans. Coursés which

‘are taught and faculty activity are d}ctated by departments which control
budgets. Interdisciplinary programs are unable to arrange for new and
creative courses without the consent of departments, which are themselves
budgetarily constrained.

Given the fiscal constraints of this period, not to.mentiong
persistent negative attitudes among some;faculty and administrators about
the importance of Black/Ethnic Studies, this is a difficult situation
to be placed in. The directors of the Center for Ethnic Studies'and
supportive faculty and administrators at Illinois State University are
to be commended for having the perﬁistence and ingenuity to accoﬁplish

as much as they have, accomplishments which have brought national and
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international recognition to Illinois State University and to Illinois

higher education.

STUDENTS

About 977% of the students who atﬁéhﬂ Iliinois State Univer-
sity are from Illinois and 39% reside on campus. About 65i of all
I1linois State University students receive financial aid. In 1979-80,
86% of all freshmen who applied were accepted. Students "must be
graduated from an approved high school with an academic record and test
scores which meet the minimpm scaﬁdard of the university. Students
must rank in the upper half of their high school class.”" The median
ACT score was 20 (as compared to 18 at University of Illinois-Chicago,

26 at Univefsity of Illinois-Urbana, and 20 for Northern Illinois Univer--
sity.).

Full-time equivalent enrollment at Illinocis State University has
generaily increased--8.67 from 1971 to 1980, a gréwth from 16,847 to
18,292, (This compares with a 1.0% growth for North;rn Illinois Univer-
sity, Illinois State University's sister Regent institution). Since
1977, Illinois State University's enrollment has grown from 17,947 to
18,292, a growth of almost 2%.

| Since 1977, however, therq has been a steady, frightening decline
in the enrollment of minority students at Illinois State University, with

the largest decline among Black Students.(See Table 1 on following page)

The decrease in the enrollment of Blacks was 23%. In general,
the percentége of the four minority groups on campus declined from 11
percent in'1977 to 9.6 percent in 198l. This pictufe of énrollment is
related to similar trends in BA and MA degrees conferred to Black Sguden:s

{n 1976, 1977 and 1979. (See Table 2 on following page)
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" TABLE 1
Enrollment of Black Students at ISU

1977 | 1978 | 1979 |1980 | 1981
American Indian | No, J1 56 40 48 | 36
% 0.4 0.3 0.2 0.3 0.2
Black No, | 1793 | 1n1 | 1802 |1567 | 1378
% 9.4 8.9 9.2 7.9 7.0
Spanish | No, | 110 103 144 132 119
% 0.6 | 0.5 0.7 0.7 0.6
Asian No, 104 129 275 | 283 341
% 0.6 0.7 1.4 1.4 1.8

Source: Illinois State University

¢ , TABLE . 2
. Percentage Blacks Among Degrees Conferred at ISU

(Number in Parenthesis)

1976 1977 1978
] [] :
BA ! MA BA i MA BA H MA
' H :
[ B ] . ¥
Biological Sciences 3.4 (3)§ 0 3.2 (3) g 0 2.5 (2) g 0
1 y [ ]
| 1 [} L
Business Management 2.5 (16)5 0. 2.4 (20) E 0 2.8 (19) E 3.4 (2)
3 1 (]
. ] [] L
Education 2.8 (33)] 2.3 (M| 3.7 (38) 3.0 . | 4.3 (38) 1 1.6 (4)
_p 1 1
) ] | §
H . : .6 (8) 1} 0
Engineering | 5.0 (6); 0 8 ; (12) i 0 5 ( )!
[R [} LI
Health Professions 4.0 (5)5 0 9.0 (11) ; 0 5.5 (8) g )
‘ N [ 1
] | 1 8
Letters 1.1 (2;5 0 11.6 (19) 5 8.7 (2) | 2.3 (2) 5 0
: gy | 1 ]
[] B ) 4
Public Affairs 7.0 (2); 0 4.8 (2) E 0 10.3 (3) i 0
] ] ] .
[ ] ]

Source: Illinois Board of Higher Education
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As on many éampuses in the United States, Illinois State University
students played a major role through the Black Affairs Council in 1968
in pushing for ''more academically rel;ted courses and activities.”

This push led to the Black Fine Arts Féstival, the forerumner of the
Ethnic'Studies‘Center.

In the fall of 1975, a major confrontat;on\Petween the Black Affairs
Council and the University took place. A list of 20 demands were issued
by students, generally calling for greater university sensitivity,.
leadership and support in resolving issues of concern to Black Séudents.
These demands included an increase in the recruitment and retention
of Black facglty, staff, and students; more input by Blacks into student
affairs; retraining Civil Service employees to improve racial attitudes
and the like. Senator Richard Newhouse (D-Chicago), now Chair of the
Illinois Senate Committee on Higher Education, addressed a rally of
several hundred students on October 17, 1975. He saig their demands
were "legitimate questions and do require an answer' and promised to
keep tabs onllllinois State University's response to Black Students.

One of the most important aspects of Ethnic Studies at Illinois
State Univergity is its relationship to students. It offers 1mportant
academic supporﬁ in its coordimation of the Ethnic Studies minor. 1In
éddition, it offers many programs which are well utilized by students,
especially during Black History/Liberation Month in February. Perhaps
most important, students have played generally an active and positive
role in developing and implementing Ethnic Studies programming. The
Black Students Union is a strong supporter of Ethnic Studies and fully

cooperates and cosponsors much of its activity. In fact, student activities
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fees are the main source of fu;ding for Ethnic Studies programming,
especially important since sufficient funding is not available from
the university. This fact attests to‘tﬁe support of students for activity
of the Centar for Ethnic Studies ,.as do recent protests (see Appendix).
‘In addition, thefe appears to be solid student interest in Ethﬁic
Studies as reflected in course enﬁollmen:s. The three courses in
Afro-American Arts have maintained a stable emnrollment since 1979, one
enrolling an average of almo;t forty students fof four consecutive
. quarters and another with mofe than sixty enrolled each quarter that
is offered.
Overall, this student faculty cooperation in Ethaic Studies;plays
a key role in creating a more pdsitive atmosphere for Black an& minority

students at Illinois State University.

AFFIRMATIVE ACTION

An expanded statement of priority number eight in the Illinois
State University Academic Plan (1973-1978) approved by the Academic
Senate asserts that."increasing comnmitment to minority students requires
a commitment to employ more faculty members representative of minority
groups." It does not appeaf that Illinois State University has implemen-
ted its affirmative action commitment.

In the Fall of 1980, ISU employed 826 full-time faculty (165 men
and 213 women). 59% of these faculty were tenured. Average salary of
full professors was $39, 121, for associate professors, 334,210, and
for assistant professors, $24,350. |

Exact numbers bearing on affirmative action requested from ISU
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CONCLUSIONS AND RECOMMENDATIONS ,

officials have not been received and figures from the Illinois Board of °
PROGRAM '

Higher Education will soon be availablqé Fewer than fifteen is one estimate.
_ The evaluation of Ethnic Studies at Illinois State University reflects
In the absence of such figures, we. can firmly state, based on
the particular strengths and weaknesses of most institutions and of a

extensive interviews with faculty, staff, and administrators, that
field of study still emerging, Substantial headway has been made toward

i S b & 2K et - [RE! M L= ACLILL R ti it D& cSHRRHARKES O A G N - hinY
‘consolidation., The Center for Ethnic Studies is to be commended for its’
mmm_gndma_umw. In the words of one ranking Univer-
strong showing with only minimal university funding support, especially in
sity officlal: "We have fewer Black faculty members then we did five
its internationally recognized projects on Black women artists,

years ago. In tarms of our overall Black employment, we probably have
he Ethnic Studies minor, in general, and its Afro-American Studies

less than we did five years ago. In terms of graduate students, we are
and Afro-American Arts components, in particular, should be reviewed and

lacking in terms of recruitment and graduating Black Studies., We are -
revised along the lines of the Curriculum Standards Report of the National

currentl doiﬁg gome things right now and we hope to remedy that problem
Council for Black Studies (see appendix)., Especially should consideration

in the near future."
be given to developing a new core introductory course in this area as a

step toward assuring that the ISU minor meets the minimum standards
established.by the National Council for Black Studies: We also recommend
more.active involvement in the activities of the Illinois Council for
Black Studies, the National Coungil for Black Studies, and other relevant

professional organizations in the general field of Afro-American Studies,

STRUCTURE
Our finding indicate grdss inconsistencies in the stated commitment
of ISU to Ethnic Studies and its actual track record in establishing and -
adequately supporting a structure to realize the University's stated
goals. WE RECOMMEND VERY STRONGLY THAT THE DECISION OF ISU'S PRESIDENT
LLOYD WATKINS TO ABOLISH THE CENTER FOR ETHNIC STUDIES BE IMMEDIATELY
REVERSED, It i3 quite clear to us that elimination of the administrative

cost of the Center for Ethnic Studies effective July 1, 1982 will severely
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CONCLUSIONS AND RECOMMENDATIONS

Mt (o3 Tl o

A"fROGRAM
The evaluation of Ethnic SCudies’&g Illinois State Universiéfl;é%iects
the particular strengths and weaknesses of most institutions and of a
field of study still emerging, Substantial headway has been madé ﬁséggd
consolidation, The Center for Ethnic Studies is to be commended éoéﬁits

Lo ofcone

strong showing with only minimal university funding support, espécially in
its internationally recognized projects on.Black women artists, A

The Ethnic Studies minor, in general, and its Afro-American Sﬁudies
and Afro-American Arts components, in particular, should be reviawed ;hd
revised along fhe line; of the Curriculum Standards Report of the Naéional.
Council for Black Studies (see appendix). Especially should consideration
be given to developing a new core introductory course in this area as a
step toward assuring that the ISU minor meets the minimum sfandards
gstablished by the National Council for Black Studies: We also recommend
more active involvement in the activities of the Illinois Council for

Black Studies, the National Council for Black Studies, and other'relevant

.professional ofganiza:ions in the general field of Afro-American Studi;s.

STRUCTURE

.+ ime

Our finding indicate gross inconsistencies in the stated sgémitment
of ISU to Ethnic Studies and its actual track record in es;fbllshing and
adequately supporting a structure to realize the Université's stated '
goals., WE RECOMMEND VERY STRONGLY THAT THE DECISION OF ISU'S PRESIDENf
LLOYD WATKINS TO ABOLISH THE CENTER FOR ETHNIC STUDIES JBE.;MME?IATELY
REVERSED. It is quite clear to us that elimination of the gdmiﬁistrative

cost of the Center for Ethnic Studies effective July 1, 1982 will severely
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weaken the University's commitment and its capacity to continue its support
of the instructional and educational programs in this vital and essential

area,
Further, we have concluded that the achievements of the Center after
a five year period of existence with only minimal University suphort is

more than an ample basis for expanding its University funding and its scope
: . “ v for Ethnie
of operation. In fact, the Center is a model which should be held up and

‘s, and
emulated within the University and within the State for its pursuit of

academic excellence and social responsibility while operating under‘fiééal

constraint., Additional university funds would allow the development offvhu?~-
greater programmatic and structural integrity (e.g., a series of.;ore 1
courses in the Ethnic Studies minor).
This particular conclusion and recommendation regarding méint;ining
Lo

the Center for Ethnic Studies is consistent with those of the'recently
published national report on The Higher Education of Minorities (Higher
Educational‘Research Institute, 1982), funded by the F;rd Foundation, It
recommended "That the trustees, administrators, and faculties»of colleges |
and universitiés 8ive strong and visible support fof the development of
ethnic studies programs, so that the perspectives added by such érogrédﬁ‘
will be availaﬁle for the benefit of all students, minority and m&?S;ity".
As part of its rationale, it stated words quite appropriate‘tgrrepeat in-
light of the decision of President Watkins of ISU to terminate the Center

" for Ethnic Studies:

On some campuses, ethnic studies programs go side by sfdé -
with an ethnic center, which attempts to address somg‘ggf o do
the social and personal need of minority students and o -
faculty in predominantly White institutions. In addition

to giving both minority and majority students a new
perspective on the total American experience, ethnic studies

o

R Y S
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have contributed to the college community ] enriched 2
~ awarehess of minority literature, art, and music,
Over the past decade or so,.scholarly inquiry into the
presence, experience, and contributions of the various
minority groups in the United States has produced
fruitful results. Nonetheless, ethnic studies still
have not gained respectability in the eyes of many
academics, and their very survival is now threatened "byr#i5tt ity
fiscal éxigency and by growing indifference to minority
concerns, Tk

It is also imperative that we . also recommend that the Centér ‘fof Ethnic
schools within the University, This might take the form of a regularly
rotating chait,.a more active campus wide faculty_advisory committee; - joint
faculty appointments, cooperative development of research projects, -and
incentives like released time fot new course and research development)®
A special relationship should be established with graduate studests ‘along*
thene same lines, All of this will require a renewed commitment®fred ISU to
realize goals which were stated initially when the program was created.

More ample bh§31c31 space is also recommended. ' -

STUDENTS

» . U T SR
The decline in Black student enrollment at ISU and the. declining per-

. \f'U :
centage of degrees awarded to Black students is cause for great concern,

alicrontion
This is especially true since ISU is the first tax-supported Illinois

L . . 3 Bers
college, and one that awards forty-five percent of its degrees in two areas
of great interest among Black students--education and business. We sirongly

£
ok

commend ISU's administration for creating a speciafrtaskzgotée to assass
: A ] - v oends:

its retention of minority students. We recommend that this report be .

-widely discussed By the entire ISU community and that far-renéhing:poliqy

changes be made, Further, we urge that it be shared with the Illinois
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Council for Black Studies and other interested bodies since the same

problem edists on many campuses within the state,

AFFIRMATIVE ACTION

Our findings indicate that ISU is falling behind in its responsibility
with regard to affirmative action, There is a need for a sbecia; task
force of Black and minority faculty and others to assess the probleﬁs in
this area and to advise and monitor affirmative action poliéies of and
practices of the University and its units, The ISU administration should
also recoghize that the negative image resulting from the well-publicized
decision to terminate the Center for Ethnic Studies further erodes the
attractiveness of its campus to Black and minority faculty and to graduate
and undergraduate students. A special incentive fund should be established
in the President’'s offiée to spur departments in their recruitment and
hiring of Black and minority faculty, as. well as making such hirings a
priority in ongoing recruitment., This will require bold leadership from
all levels of the ISU administration,

Only such firm steps will restore confidence in the commitment of
I1su's admiﬂistratién to "actively and positively promote affirmative
action in all practices regarding employment, enrollment, and the allocation
of resources”, a responsibility assigned to it by the Illinois Board of
Higher Education,

In this regard, our concerns again are consistent with the conclusions

of the above cited report, The Higher Education of Minorities. It recommends:

--That colleges and universities seek to recruit and hire
more minority faculty members, administrators, and student
services personnel and make every effort to promote and
tenure minority educators. Actions do indeed speak louder
than words: no amount of rhetorical commitment to the
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Principles of equal opportunity, affirmative action, and
pluralism can compensate for or Jjustify the current degree
of minority underrepresentation among faculty, adminis-
trators, staff members, and students in higher education,

~~That top administrators, demonstrate their clear and un-
equivocal support of efforts to recruit, hire, promote,
and tenure minorities., In many respects, the administration
establishes the campus atmogphere or "tonme". Thus, a visible
personal commitment to change on the part of one or two
senior officials can be critical in effecting increased
minority representation on a campus,

==That colleges and universities make avery effort to ensure
that minority faculty members, administrators, and student
personnel workers are represented in all types of positions
at all levels within the institution,
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Black-Studies Professors Say Hard Times
Will Undermine Struggle for Legitimacy

8y Lorenzo Middieton
SPRINGFIELD, ILL.

Financial troubles may become “the ra-
tionale—the excuse—for dismantling
black-studies programs,” says Gerald A.
McWorter, director of Afro-American
studies at the University of lllinois at Ur-
bana.

Mr. McWorter was speaking at a meet-
ing between the lllinois Council for Black
Studies, of which he is chairman, and a
state official whose recommendations of-

ten determine whether individual aca--

demic programs in the state’s 13 public
universities live or die. '

Such meetings have become more and
more common in recent years, as black-

the Illinois black-studies council re-
ported a heightened antagonism to-
ward their programs on the part of
their colleagues in other departments.
They said they were worried that the
state board of higher education. in its
search for ways to stretch its budget,
would soon be joining the attack.

Mr. Wallhaus said little during the
meeting to relieve their anxiety.

He noted that the proposal to do
away with the degree program at
Western [llinois had been included in
a recommendation (0 downgrade 13
smail programs at other universities,
involving subjects that ranged from-
geography to music to physics. “The
difficuity,” he explained, “is that col-
leges and universities can no longer
afford to offer large numbers of pro-
grams and courses that serve two or
three students.”

He admitted under questioning that
his office was in the process of re
viewing 2 number of other black-stud-
ies programs. and that he had some
concerns about their “objectives.”

“There is an implication.” Mr.
Wailhaus said, that the programs
“have the obligation of serving black
students” to the exclusion of white
students. He aiso noted that some
programs seemed (o be “heavily ori-
ented to the social and cuitural as.
pects of dlack studies.™

His comments drew a flyrry of an-
gry protests from his audiencs.

studies facuity members around the coun-
try have stepped up their cfforts to win
a place for their programs in the regular
academic structure of their universities.
Those efforts, which center largely on
the question of the “*academic legitimacy"
of black studies, have been intensified by
the struggle now going on among all aca-
demic programs to survive in the face of
budget cuts and retrenchments. .
Here in Illinois, last month's meeting
between the black-studies council and
Robert A. Wallhaus, deputy director of
the state board of higher education, was
called in response to what Mr. McWorter,
chairman of the council, described as a

*‘statewide crisis™ in biack studies.

“It's a typical racist response to ac-
cuse these programs, which are de-
signed to expose and deal with the
racism that is at the core of this so--
ciety, of being somehow academically
inferior,” said Charles J. Evans, a so-
ciologist at Olive-Harvey.

Essie Manuel Rutledge, chairman
of the beleaguered department at
Western Illinois, added that the state
board was “imposing traditional
thinking on these programs, when it
was just such thinking that excluded
the black experience and dlsck: sto-

- demts from tracitions academic dis-

. ciplines in t t pisce.'

© After a lengthy and heated debate,

! Mr. Wailhaus left the meeting prom-
ising to support a proposal for a
statewide survey of the status of -
black studies.

“I think [ now have a better appre-
ciation of the problems and potential
role of black swudies,” he told a re-
porter when the meeting was over.
*“Their principal struggle seems to be
one of gaining recognition as legiti-
mats part of the academic experi-

Struggle for Respectability

Black-studies programs have been
struggling to win academic respect.
ability since they were first created
in the 1960°s, often in response to vio=
lent protests by black studemnts.

The administration of the City Colleges
of Chicago, for example, has announced
plans to merge the six-year-old department
of African-American studies at Ofive-Har-
vey Community College with the depart-
ment of social sciences, as part of a sys-
lemwide economy measure !o combine
small departments with larger ones.

In another action, the state board of
higher education recommended last July
that the eight-year-old department of Afro-
American studies at Western [llinois Uni-
versity stop offering degrees, because it
did not appear to be **economically or edu-
cationally justified.”

Some of those attending the meeting of
Continued on Page 6, Column 4

**The respoase from white admin-
istrators was aimost totally a political
one—keep peace on the campus and
placate the students,” says William
E. Neison, chairman of black studies
at Ohio State University,

“The courses were set up,” he
says. “with little thought about who
would determine the content and how
they would be structured. And there
was no concern about hiring facuity
members who were really qualified to
teach them. The assumption was that
they would eventually be phased out,
so they wers programmed for fail-
ure.”

Many of the hasiily established pro-
grams have, in fact. failed. While firm
ﬁ_;um are hard to come by, the Na-
Jonal Council for Black Studies es-
tinwates that there are now about 32§
bisck-studies programs. centers, or
departments on campuses around the
:(o;mry. The peak. in 1973, was about

Wiu_m the national biack-studies
. | council meets in New York this week,
, high on its agenda will be the question
i | of “how do you legitimize a black-




swﬁiesprominthcmzolgbe
academic commuuity while coping
with the ecomomic downturn? w=in
the words of Joseph J. Russell. the
council's chairman and dinelou: of
Afro-American studies at I[adiana
University's Bloomiagion campus.

Reports of Decline

wides
black-studies programs has declined
dradtically since the early 1970s,
when the fervor of the political move-
ments began to fade and atudents be-

. a0 16 turmn (0 more caresr-oniented
courses. : ,

Many black-studies professors and
administrators argue thst the news
media have made too much of the do-
cline, and a number have produced
statistics that show the discipline is
nol in ncarly as much troubls as has
been reportod. .

In tbeuponofal"ﬂmdvdepl-
leges and universities in sevea Mid-
western states, Philip T. K. Deniel
declared that the decline in black
studies, at isast in the Midwest, was
a myth, —— e .
Mr. Daniel, director of the center
for minority srudies st Northern Il
nois Universiiy, found that only 9 of
the 58 programs established in those

states since 1969 had gone out of ex.

istence and tat 6 of them were cul-
tural centers. not academic programs.

March 30, 1981

"Mr. Daniel is conducting another
survey, in which he hopes to collect
Accurate figures on the status of
black-studies programs nationwide.

The preliminary results of his na-

tional survey show that there was a
substantial drop in biack-studies ea-
rollment in the late 19703, which he
says reflects a drop in the number of
students enrolled in liberal-arts pro-
grams mc.cunlly. He plans to com-
plets study sometime next year.

Some oducaiors say the inclusion
of material about. biacks in-

courses Jduring the i970°s bz lod to
8 slight decline in black-studies en-
roliment.

American studies at Yale University,
38y3, “When ‘biacks are. included in

: aMmeyewmmAmaiun

history, the demand isn't going to be
as m”tou scparate course in black _

-

suffer from a negative image, devei-
opedmtheaﬂydayswbcnmhpro-
nm;. were oftea referred o ag
“soul™ courses or “rap sessions.”
Earlie E. Thorpe, professor of his.
tory at North Carolina Central Uni-
versity, where the enroliment is 90
per cent black. laments that the pro-
gram in Afro-American studies there
has no majors and that no more than

“half the siudents ever enroll in a

biack-studies course.
- “There is 2 general hostility toward
these courses in the black community

as well as in the other community,”
he says. “They have been g3 i

as black courses, thought to be infe-
tior, isrational, and irrelevant.”

In addition, many students are said
to shy away from black studies be-
cause they believe such courses will
not help them get Jjobs. Other humag.
ities and social-science disciplines are
facing a similar prodiem,

Mr. Russell, of the sational coun-

. insists that black-studies majors

Onlf::emm.bluksmdiu-
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NCBS Conference
Inspires Umty and
Cooperatlon-

Itis not often that Black professionals from all
walks of life and experience assemble to share
ideas and strategies aimed at promoting un-
derstanding and development of the Black ex-
perience. Yet ‘that was exactly what happened

at the 6th Annual, Conference of the Natuonal :

Council for Black Studies. It was an lmpressnve
experience. .

In the heart of downtown Chicago at the fash.
ionable Radisson Hotel, Black professionals
left the atmosphere of the classroom and the
office to combine their efforts and address the
issues which face Black society. Their concern
was not only the area of education, butalso the
social, political, and economic forces which
presently threaten the existence of the Black
world community. From the opening plenary
session in which speakers from the United
States, lamalca, and Tanzanla expressed con-
cerns about the increase in joblessness apd the
cutbacks in funding programs in the area of
education, to the closing remarks which ex-
pressed strategies and inspirations aimed at
combatting these problems, the conference
rigorously examined its theme——Academnc Ex-
cellence and Social Responsibility: Scnence
and Politics in Black Studies. :

The opening session discussed from an éeco-
nomic point of view problems facing the Black
community today. Speakers addressed the
impact of Reaganomlcs in the United States
and the effect of the American system on an
international level. Dr. Robert Hill, a
sociologist from Columbna Umvers:ty, stated
emphaticaily that Black soclety isin the mvdst
of a depression. The present administration’ s
budget cuts, unemployment, and unstable
economy threaten the lives of Blacks and’ the
future of Black educatcon

From an international perspective, the effects
of Reaganomics are feltin a different way. lohn
Horton, a speaker from Jamaica who acted as
substitute for Dr. Trevor Monroe, expressed
concern that current American proposals to
provide “‘capitalistic solutions to the problems
of Carribean people” have had the effect of
putting many of the natives of smaller coyn-
tries out of work. American investment in land
development, for example, is presently forc-
ing native manufacturers and farmers, espec-
ially small ones, out of business. They are un-
able to compete ‘with wealthy lnvestors who

" Indiana University, Bloomington
"\‘llﬂ//
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are guaranteed substantial returns from their
ventures. Horton stated that his’ comments

would have been similar to those of Dr. Mon- )

roe, who was unable to attend the conference
because he was denied a visa from the State
Department

Many of the concerns which are mamfested in
American society are also confronted in lesser
developed countries as a result of
Reaganomics. The message of the speakers in
the opening session was expressed through-
out conference activities, a message which,

sumply stated, challenged Black people in the.

world community to unify thejr strengths to
combat the adverse economic and political in-
fluences whlch threaten our present exls-
tence. .

Addmonally, the need to promote and per-
petuate the goals of the Black experience
through the medium of education was given
paramount concern and emphasis. Those ses-
sions which focused on expansion of the Black
Studies, curriculum highlighted the need for
Black education to support and encourage the
sharing of Black contributions in literature, art,
social sciences, and the humanities. The Black
Women'’s Studies workshop encouraged
academicians to recognize the contributions
and achievements of Black women in the total
understandlng of the Black experience and
promote’ development of Black Women's
Studies as an autonomous component of the
Black Studies movement.

In a variety of ways the contrlbutlons made to
the conference made it one which will be long
remembered. One slogan of the conference
summarizes the foregoing comments, and the
ideas of the conference: “We may not have it
aII together but together we can have itall.”

Opening Plenary Session Welcome fmm Dr William NeIson,

L IRV ———

EXCELLEN«.E
ESPONSIZ/LITY
rional CouncilFor STRG.Cx

Chairman, NCBS

For additional information about the confer-
ence and the ideas and suggestions generated
from it, contact Dr. Joseph Russell, Executive
Director of NCBS, M129 Memorial Hall-East,
Indiana Unuversnty, Bloomington, Indiana
47405.

Black Journal Publication:
The Need for
Black Expression

The conference prov:ded a unique opportu-
nity for Black scholars to learn more about the
process and importance of journil publishing.

Editors were brought from a number of Black
journals to share their knowledge and sugges-
tions. They discussed how . publications can
promote the Black expenence and aid career
goals.

Dr. Alton Hornsby, editor of the Journal of
Negro History, stressed the need for Black
scholars to utilize resources made available to
them through Bfack journals. He expressed
concern about the dwindling number of man-
uscripts which are being submitted for publi-
cation, especially from majority Black institu-
tions. As he stated, there are two principal
reasons for this decline. The first is that many
of the most productive Black scholars have
moved on to White institutions, where access
to publication is very competitive and there-

‘fore difficult to realize. The second reason can

be more easily overcome, as it stems from the
fact that many Black scholars misunderstand
the purpose of the major Black journals and
the materials which editors consider "pubhsh-
able.”

Many Black scholars labor under the miscon-
ception that the only articles which will be
published in the Journal of Negro History, the
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Journal of Negro Education, and other notable
Black publications must focus on history and
education. The editorial panel, which was
comprised of Dr. Faustine Jones, editor of the
Journal of Negro Education; Dr..Chester Fon-
tenot; editor of the Black American Literature
Forum; Dr. Talmadge Anderson, editor of the
Western Journal of Black Studies; and Dr.
Hornsby, stated that interdisciplinary works
are not only accepted for publication, but are
greatly encouraged. »

To aid Black scholars in their attempts to pub-
lish their works and to relleve apprehension
that some may have when considering the
submission of manuscripts, the panelists pro-
vided the following suggestions: -

1. Works submitted to Black journals may be
interdisciplinary; however, consult the editor
of the journal in which you would like to see
your writing appear. He or she can provide
information on what kind of scholarly articles a
particular journal deals with and what will re-
flect an important aspect of the Black experi-
ence. :

2. Consult the editor about the desired length
of the writing before submission. Often a let-
ter of inquiry with an abstract of your idea
allows the editor to make suggestions as to the

length and style of writing that will make your

article more publishable.

3. Let someone “tough” read and critique your
work prior to submission. At times all writers
need constructive criticism, so take all sugges-
tions in the spirit in which they are given. In
addition, do not be discouraged if your writing
is not accepted for publication after the first
submission. Manuscripts are often returned
for revisions, but such returns do not always
indicate that one’s writing lacks quality.

4. Do not submit the same piece of writing
simultaneously to more than one journal. In
these situations, there is the potential that
more than one journal may wish to publish the
work, causing problems for all concerned.

5. Submit a photograph with your manuscript.
Because the publication of the Black experi-
ence is still relatively novel, a photo helps to
identify emerging scholars.

6. Observe all stylistic points which an editor
may suggest to you. This will save time on both
sides and enhance the opportunity for publi-
cation.

7. Do not send “gripe” letters to the editor
when you feel that he or she has taken too
much time in responding to your submission.
It may take from two to three months before
you will receive a response from publication
editors, especially in the summer months, so
be patient,

These are a few of the suggestions which the
panelists noted. More information may be ob-
tained by communication with the editor of
the journal in which the writer wishes to pub-
lish. Black scholars have a responsibility to
make their efforts and accomplishments in the
Black experience known to others. This can be
accomplished through the medium of publi-
cation. In addition, Blacks have a responsibility
to support and encourage the publications
that are presently available to them, and in
many ways, this responsibility has been ne-

glected. If we do not suuport and encourage
Black publications, who will?

NCBS ‘Awards
Scholarship and Service

One of the high points of the NCBS confer-
ence was the Awards Banquet where both stu-
dents and professionals were recognized for
their achievements and_contributions in the
areas of academic excellence and social re-
sponsibility. '

The winners of the 6th Annual Student Essay
Competition were Sandra D. Adams, a student

of Princeton University, whose writing “Light -

and Black Americans” won the Graduate
Award ($500). At the undergraduate level Tas-
leem Quaasim, a student from Chicago State
University, received the Bertha Maxwell Un-
dergraduate Award ($500) for her work entitied
“Self-Esteem and the Black Family.” The Sec-
ond Place Competition Undergraduate Award
($500) was won by Renee |. Crain, a student at
the University of Wisconsin-Madison, for her
paper, “Suicide: The Increase Among Black
Americans.”

The 1982 NCBS awardees for dedication to
promoting and perpetuating Black Studies as a
vital part of higher education could not have

been more deserving. Dr. Allison Davis, dis-

tinguished social anthropologist and psychol- .

ogist, was recognized for his many achieve-
ments, which include the honor of being the
tirst Black to attain the status of Professor at
any majority White institution in the United
States. Dr. Davis is the John Dewey Distin-
guished Professor Emeritus at the University of
Chicagp and developer of the study of the
Black child. :

Or. rine Dunham was recognized for her
contributions to the Black experience through
the medium of dance. She has a Ph.D. in An-
thropology with a concentration in Dance and
Is the founder of the Performing Arts Trainin
f Eas i s. Dr.
Dunham has performed in and choreographed
numerous works in the United States and

- Haiti, and has studied the psychology of the

Black experience, implementing her learming
through an artistic framework. She consist-
ently uses her own funds to help young people
participate in and understand the Black expe-
rience through artistic expression.

Dr. Gerald A. McWhogter,, Ph.D. in Sociology
and Assistant Professor and Director of the

Afro-American Studies and Research Program
at the University of lllinois-Urbang, was rec-
ognized for his dedication to promoting Black
Studies in the university curriculum. The
author of numerous articles and books and the
co-founder of the Institute of the Black World
in Atlanta, Georgia, Dr. McWhorter's career
reflects his strong commitment to exploring
and building viable programs in the area of
Black Studies. His most recent honor was that
of being elected to the Vice-Chair of NCBS.

Or. Barbara Sizemore was recognized for her
contributions to Black education. She has a
Ph.D. in Educational Administration and cur-
rently is Associate Professor of the Department
of Black Community Education Research and

. Development at the University of Pittsburgh,

Pittsburgh, Pennsyivania. Formerly Superin:
tendent of Schools in Washington, D.C.,she
founded and instituted the curriculum based
program in the Washington, D.C. Public
Schools. This program provides skill. sets f6r
children which must be mastered before full
promotion to advanced grade levels. Dr.
Sizemore develops and implements creative
alternative means to advance the goals of edu-
cation. The alternatives and the means used to
implement them are discussed in her most re-
cent publication, The Ruptured Diamond: The
Politics of the Decentralization of the District
of Columbia Public Schools.

Tasleem Quaasim

Reneé 1. Crain
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Dr. Romeo B. Carrett

Spotlight On
Dr. Romeo Garrett,
Professor Emeritus of

—>Bradley University (ztt)

Dr. Garrett received his undergraduate edu-
cation and his B.A. degree from Dillard Uni-
versity in New Orleans, Louisiana. At the Mas-
ters level, he received his degree from Bradley
University in Peoria, and attained doctoral
status through matriculation at New York Uni-
versity. Currently Dr. Garrett is Associate Min-
ister of Zion Baptist Church in Peoria, Profes-
sor Emeritus at Bradley University, and Second
Vice-President of the Peoria NAACP.

Romeo Garrett Week is one of the expressions
of the high regard that the Black students, pro-
fessionals, and the communities of Bradley
University and Peoria, Iilinois hold for this re-
markable man. The fifth annual observance of
Garrett Week was celebrated at Bradley Uni-
versity from April 19-25, 1982, providing seven
days of activities for the campus and commu-
nity. These activities included Drama Night,
Intemnational Night, Poetry and Dance Night, a
fashion show, and culminated with a banquet
at which the keynote speaker was Dr. Benja-
min Hooks, National President-of the NAACP.
At the close of the week members of the uni-
versity and local community joined together
for Gospel Night, an evening of song.

The lasting memorial to Dr. Garrett for his
works in and for the Black community is a
recreational center which was donated in his
name. The Romeo B. Garrett Culture Center,
located at 824 North University in Peoria, Il-
linoils is used by black students, fraternal or-
ganizations, social groups, and the Peoria
community, standing as a lasting tribute toone
of the pioneers of Black Studies.

NCBS Elect
New Officers

The National Council for Black Studies an-
nounces the election of the following persons
to serve as officers for the coming year:
Dr. Gerald McWhogter, Vice-Chair Elect
Charles Henry, Secretary Elect
Dr. Carlene Young, Current Vice-Chair, will be
installed as the Chair of the National Council
for Black Studies in July, 1962. Congratulations
to all efected officers.

Faulkner’s Column

Inspires College Course

From a syndicated column by Dr. Charles
Faulkner entitled “‘Psychology of Racism’”
which appeared in Portland, Oregon’s six-year
old black newspaper The Skanner, two inde-
pendent study courses have emerged and are
being offered at Portland State University.

Developed by the university’s Black Studies

Department, the courses are entitfed “Rac-

ism” and are being made available through the
Division of Continuing Education. Students
may register in these courses for one or three
hours of credit.

The one credit course requires reading the’

“Psychology of Racism” series and a book
titled White Racism in addition to completing
mid-term and final examinations. The three-
credit course requires the same readings plus
The Impact of Racism on White America and
The Legacy. Students write a term paper
exploring the effects of racism upon a particu-
lar aspect of life, such as sex, education, or

" religion.

Faulkner’s brainchild of the classroom is
viewed by Dr. William Little, Chairman of the
Black Studies Department of PSU as useful and
practical in helping young blacks to under-
stand themselves. “It speaks to the issue of
racism better than anything I’ve seen so far,”
he states. -

Tuition for the courses is set at $30 per hour of
credit.

books

Black Sister: Poetry by Black American

Women, 1746-1980, by Erlene Stetson (Indiana

University Press, $9.95, 312 pps.)

Erlene Stetson can be seen as an "évenging
angel” in her publication of Black Sister: Poetry
by Black American Women, 1746-1980. This an-

thology of poetic works gives life to an all but -

forgotten aspect of the Afro-American herit-
age, from the slavery-inspired prose of Phillis
Wheatley and Sojourner Truth, to the militant
tones of Nikki Giovanni and Sonia Sanchez,
exploring several writing styles through the
unifying theme of black womanhood in Amer-
ica for over two and a half centuries.

As one of the most comprehensive an-
thologies of poetry by black women ever as-
sembled, Black Sister chronicles the selected
works of 58 poets, 29 of them from the 20th
century. :

The author is an Assistant Professor of English
at Indiana University, Bloomington. In addi-
tion to Black Sister she has written and pub-
lished dozens of poetry-related articles. Stet-
son has also submitted a new book, 8/ack Sis-
ter II: Essays on Black American Women Poets,
for future publication.

etcetera

UMOJA SEEKS SUBMISSION OF MANUSCRIPTS

Umoja: A Scholarly Journal of Black Studies is
interested in receiving submissions. They
write: “Multidisciplinary in scope, Umoja is
intended to encourage a rigorous and sys-

" tematic investigation of issues in every field of

knowledge concerning African peoples
around the world. Studies from a comparative
perspective and those that deal with
methodological principles for Black Studies as
an investigative approach are especially wel-
come.”

Interested authors should send two (2) copies
(one original, not exceeding 30 pages includ-

'ing tables, figures, appendices, notes and bib-

liographies, and one photostatic or Xerox
copy) of their articles, commentaries, review
essays, and book reviews to Editor, Umoja: A
Scholarly Journal of Black Studies, Campus Box
294, University of Colorado at Boulder, Boul- .
der, Colorado 80309,

the blackboard |

UNIVERSITY OF CINCINNATI
Department of English (Writing Certificate
Program) has an opening in Fall, 1982 for a
tenure-track assistant professor to teach jour-
nalism. Candidates must have professional
experience (print media) and potential for
scholarly research; Ph.D. preferred. Person
would teach.a variety of undergraduate, or
possibly, graduate courses. Send resume,
three letters of recommendation and exam-
ples of professional journalistic writing to
Robert D. Arner, Head, Department of English,
University of Cincinnati, ML 069, Cincinnati,
Ohio 45221. The University of Cincinnati is an
Affirmative Action/Equal Opportunity Em-
ployer.
Department of History has an opening which
will begin September 1, 1982 for a two year
tenure-track assistant professor to teach nine
hours per quarter classes in courses of African
and Afro-American History. Candidates are
required to have a Ph.D. in History with con-
centration in African and Afro-American His-
tory and demonstrated ability to teach at the
college level. Salary: $17,500. Please send let-
ter of application, curriculumvita, three letters
of reference, and any other pertinent informa-
tion by April 30, 1962 to: :

Dr. Angelene Jamison, Acting Head

Department of Afro-American Studies

112 Old Commons #370

University of Cincinnati

Cincinnati, Ohio 45221

The University of Cincinnati is an Affirmative
ActiorvEqual Opportunity Employer.
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FOREWORD

The imﬁediace cbjective of the Curriculum Standards Com-
mittee of the Wational Coumcil for Black Studies is to arti-
culate the rationale and particulars for a core cﬁrriculum for
a model Black Studies program. In the course of the Committee's
deliberatiqns around that objective, several conceras were
raised which were sean as intrinsically important to be_addressgd !
in relation to the achievement of that objective. Similarly,
the task of curriculum standardization itself was seen variously
as a function of wider and more basic notiomns regarding the
nature of Black Studies as a program of study in higher edu-

cation.

Accordingly, the overall goals of standardization which -

emerged from the Committee's deliberaticns are seen as follows:

I+ ARTICULATE THE RATICNALE OF A CORE CURRICULUM [It BLACK
STUDIES.,

11, OUTLINE THE ACADEMIC SUBSTANCE OF A CORE CURRICULUM
IN SLACK STUDIES. | |

[1T. IDENTIFY THE 30DY CF KMOWLEDGE AND LITERATURZ WHICH
L]
DEFINES THE PARAMETERS OF“BLACK STUDIES.



IV, IDENTIFY THE SKILLS AND'METHODS OF BLACK STUDIES'AS
WELL AS THE RELATIONSHIP OF BLACK STUDIES TO SKILLS
"ASSOCIATED WITH GENERAL EDUCATION ON THE POST-SECON-
DARY LEVEL. |

V. FACILITATE THE INSTITUTIOHALIZATION OF BLACK STUDIES
AS A DISCIPLINE CF STUDY IN U,S. HIGHER EDUCATIONM

The tasiks of this report will be to speak substantively to

the first two of these gcals, and to make general racommendation

regarding thé others.
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I. ARTICULATE THE RATIOHALE FOR A CORE CURRICULUM IN BLACK
STUDIES | =

It is important to identify the confext in which the
concept ''core curriculum" has surfaced historically, the
purposes it has been designed to realize, and to make ex-

plicic its underlying presuppositioas.

A. HisToricAL PErRsPeCTIVE

1. Historically, a cord curriculum has emerged as -

| part of the legicimatign process by which a new
and fledgling discipliné seeks to demonstrate that
it iﬁcorporates a body of material (x) that is
discreet, distinct and not reducible to anything
more fundamental. Central to this underscan&ing
is the conclusion that each discipline has a struc-
tura which is unique to it even though part of its

structure may include componeats that are also

part of the structure of other disciplines.

2. Historically, a core curriculum has also emerged
as part of a synthesizing activity that aims at
the reformation of a discipline by providing an
organic unity and ‘centering where the discipline

is regarded as chaotic and topsy-like.



3. Historically, this synthesizing activity is also
evident in efforts to establish an authorized cer-
tification/accreditacion apparatus. In this sense,
a core curriculum seeks to formulate the sine qua
non for a given discipline that articulates ﬁhe
minimal skills, intellectual training, etc., as
these relate to proficiency and/or advancemeﬁt in
the field. 1If we allow for the distincticn between
what is "essential," "desirable" and "enriching,"

as items of descending rank order, then the core

cufriculum givesjéontgnt to the categorv of.the

"essential." IJ thisgsense, the core curriculum

seeks to identiﬁy what skills are essential for

participation in the field or what comstitutes

adequate preparation for the discipline in ques-

tion.

B, GenERAL PRESUPPOSITIONS

1. Logically, a consensual determination of the
function, scope and goals of Black Studies must
precede the development of a rationale for a core
curriculum. This follows from the fact that a
core curriculum is advancad as indispensabie for
the attainment of some goal--acquisition of skills;

inculcation of appropriate, affective and cognitive



data required for competency in a given field,
transinission of a cultural tradition, ete. . Based
on this understanding, the rationale fou ‘a core
curriculua reduces to the demonstration that (x)
1s the most effective means to a given end. The

content and validation of the core curriculum is

-

ceternined by reference to che goal cr purpose to

which it is engaged.

A core curriculum model affirms that the sub-
units waich ccmprise it exhibit an innar coherence

and organic connectedness which permits their mo-

dular linkage and sequencing.

In a core curriculum, synthetical strucrures are
built into the sub-unics of the curriculum itself
rather than allowing the student to produce the
synthesis personally through his or her selective

and subjective choice.

A core curriculum is prescriptive and normative.
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